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(An Introduction to English Classroom Assessment)

AR, EEMNBZP/NERMBET TEERERBMITIN
BUETAE S, A IR 7, R TR ER¥I1E . Dar-
ling-Hammond &) Authetic Assessment in Action (1995)8E 28
AN FBRENRON, B AL "ITTRARIAEM, SEREAE
MR AT AR B SR ED 6, BT #PEARH5. W
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Classroom Assessment in Comparison

Traditional  Assess-

Performance Assess-

Dimension
ment ment

Purpose of Test | Summative: Teacher | Formative: Teacher
wants to find out| wants to find out
what the students can | what the students un-
remember about the | derstand about the
course material so | course material so
that a mark can be | that instruction can
determined. It lets | be improved. It lets
the teacher “sum up” | the teacher “form” a
what the students | better opinion of what
have learned, or to| the students have
make judgements learned, or to make

diagnoses

Focus Product of instruction | Process of instruction
Teacher-made assess- | Student-made assess-
ment ment
Memorization is im- | Critical thinking is
portant important
Single or narrow Multiple or broad
Quantity over quality | Quality over quantity
Test itself is not a | Test itself is a learn-
learning activity ing activity

Feedback Marks based on test | Marks based on task

are final

Quick results but less

complete

are not final but
evolving
Slow results but more

complete




Test Task

Involves written work

Often

written work

involves non-

Uses paper, pen or
pencil

Uses multimedia

Non-realistic tasks

Authentic tasks

Formal assessment

Informal assessment

Classroom

Management

Intrusive (interrupts

class routines)

Integrated (part of

class routines)

One chance for stu-
dents to show what
they have learned

Many chances for stu-
dents to show what

they have learned

Revision and im-

provement missing

Revision and im-

provement present

Aids during tests are

few or none

Aids during tasks are

many

Test Results

Norm (students are
measured against an-
other, larger group of
what are considered

to be normal test-

takers)

Criterion  (students
are measured against
specific things that
are considered to be
important or desirable

to learn)

Decision-making | Teachers and admin- | Students and parents
istrators decide design | assist in design of as-
of assessment sessment

Assumptions Students learn best | Students learn best

when they are held

accountable

when they are given

the chance to grow
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WAL 55

EREBHEER

ZFEREPEEN

iz HEME

iz Z A

FEBLHER

HELHK

EX

JEEX TG

RAMEK (FTH TR
EHENEAERF)

WAER (REBFE
BEHRFH—E5)

RA—Kib#FE RN
fiufi 1B B S A BT 20
HEHL=,

BIECE 2 elne 22
AT BE S FETF
HRKPLE

BABUEARR RIS

RAFBUEFRE

B A A RE TR
i Bh

] B 2 SRIE O BY
ke AT F

TR S

LATR e E ) B AR
A, X A KR HE
PR R B AT VR4,
BERFAESFEZ
(6] ) HE 48

T AR HE R B
TP RBERT
HIEEERAHE K
N

BT E

BUBFE BE PRE VR
Hri A MR AE

EL PSSy
Bt

(84

HFHETEE P RIGH
MR, 2F /8
%h

HEE/RRREAR
P, A& 78
5335

(BHi¥: W)

A2 A h FEA 0 £ TR B BUE P R B -

DRSS . BUBRIEEAS, TR AN MRNEERE, K
B TR IS MER, UETRIBEE T R, &R FAED A
2 BKNER S FEAERS  MRELHEE, THRAEFETR
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TR T (0 BOUBK BBF KRG E UL R A R Ty
HEBFHWRERD) I R it R B ; 4224 4R 15, 21
FEhEA W B ARG O RS T B TG R R B (de-
scriptive) i A& ] B4 (judgmental) BT,

DG, MEKBEXTEERLHRSGOE L ; WA
BEFEHRA S IR BRMERER,

NRMALZEHFER, EMREEAFINEEARAWBRL
— AR B 2 SRR TS, XS] DL 2R A /A B
R G M B0 5% A BE B ; VR4 75 Bl 2 A XK OR 182 ) s B ik
WE, HENEHCREEASTHIRRENRNS.

OHUHBF TR, VR ATEM AR EFE T RERER, W
Bh#T A 2 R b B0 O A2 3T 5 /A R A Qo] ik 28 LA KR
Sl A R

SYEIRBER . ARSI ESINERENAE RS
BT AL R B, 75 Bh SO B QA Bl B BF R, TR R T
2 A R R 2 A SRR B AT I SR A LS5

Summary

Teaching is not a random process; likewise, assessing what
we teach should not be left to chance. Performance-based assess-
ment can act as a lever to move schools away from the delivery-of-
facts model to a new paradigm in which students are active learn-
ers and questioning thinkers. A variety of English classroom as-
sessments promote reflection on both a teacher’s teaching perfor-
mance and a student’s learning performance as a means to develop
and improve themselves constantly (Genesee,1998:4). We need
all kinds of information such as student achievement, student

behavior, student attitudes toward school or themselves, student

11



goals and needs concerning the outcomes of foreign language
learning, student work habits, learning styles and strategies to
assess our students and to improve the chances of educational suc-
cess. Our students’ progress is a shared responsibility between

teachers and learners.

12




TEORETHEREEE .
H i Rl 3 LB B
The Definition, Purposes, Types,
and Principles of Classroom Assessment

FEREER

REFMER—TUR ZEMOFEENEERT
A AT R RKF R R N %E B,
Bl R E B E T B EE L RREE IS SUE
B 5 BB T A A o ) 0T BT 0 AR L AR B
R, REBRERR ., RE\EARKVEE HE, RITERN KA
GRS I8 PTG BP0 LA R E MRS F
4 R RN R BGEINE B S MG A REFERE
TRE S A X XFSMEE T WA SE Y RISNEHRS
FHELS A B RTE S KR LA R EUBRES o

TG — Ok LR AR BRI T RAE R WEM7E X B4R
BRI BR L R, TR A I T B T RE TR
o REFMABE, BT U B EEEIIBPRESHR
- EE R SR S B R BT EEMERZEITRE
eI MR, RIS SR B A, BB E BB A 5
BB, T IE AR F A AR, FHEIEHHE
B, BRATBDREE A G R BT R I E S H G BN BT R

13



B R, AN BB RATHI B 7 RELBOREE

PSR BE N BT R —85, SHEREMAX. B
HEREIMERBEMR, BI85 Ruf, BIHLHH T
FRCVPAG IR RS . 4R A 0] DU id — 2 B ) B9 2 ~F 1A 3
RIMEERT RS WL, BUTTE T #224 BRGS0 M
TEG, WA R E WL RN THEHTREER X
5K B B B T RAVEAA TS SRR

F—T Aftai®d?
(Why Do We Assess?)

REFMERE—MRE SAMSEERSRE, B TR¥EERN
HWHRRBAKEME RS NEEENERE, BN E
B — RN ARBE BRI R 4 r e 2 B it
X244 F B ¥R (Gardner, 1993) , XHEA R F 2K F KM KX
HIETE, B #AE, CEAMN B EERPERER, BT lE
FHAMHEEI R, BRBFURRESASEE BHMEWT
BENEERFINTE, AT AN R E, BB RERE,
R B — BRI B, A OURT LU SO A 2 4 52 4 X
BOFRTEAG , AT AR AT 24 X RK B R KW
flio TEHEFLES, RATERBRORE (W) R ERETAAR
IR —f, XE, RITENREFHE- T ERESERITR, EX
WS T IR

HREE HT¥EMNBEEMENINER BUTTEMEL &M
BHRREUESFERMARRESR, TUAME 2SR E MR
MEFEH, BERMNFEEIWEMG AREXTEENITA
PERE AL AZ 7 T B VEAS , B S R A TR, 5 — S X
SR S PR ARAT R TRAL . B LA R A AT JLAP EEAGF
fhFh 2 . 2 WM 3F Al ( Diagnostic Assessment) \ JE P ¥4% (Forma-

14



tive Assessment) , & 25 14 74 (Summative Assessment) |2 55 #¥E A
(Sizing Up Assessment ) \ 2 2= ¥4k ( Instructional Assessment) A &
1E R 34 (Official Assessment) oo

EZF TP EXRTA
(General Types of Assessment )

1. 2 Wt iE 4 (Diagnostic Assessment)

LW RIEX BB W (Airasian, 1991:5), FAEFER
B PLIBP AR BB EME, U A GEMSE, B
AERSAMR T ERE, MY KAE TERNEERE.S
R RERAE T WWRE, FTLL ME BTN % & St B e,
IO HIAR  NBAR 0 R B R T . 2 i R{URBAE
AR L, BB AN E—FEHHEHZBIEE L
BEMSEE R KRG R, BLTREBHTMAEBMGER,
BUBRRAIR G, FAEFTEEI s T, LW B BN 1 g
AR ARREBE S MEE ST, & B A 7 B0 o) B 5 o B (Y L
PRI I ESR R FENTE. AT 2R o7 3
A7, 10 DT BB 56 PR B b A A o SR R (8] A B 2

2. R E{E (Formative Assessment)

B RAETENE N B EME I S B A 28—, MR T
2k P BRI AL, SR A A IR U 2 ], B BU T
A2 ST RE LR E T — 2 MBUAT R B2 2 TR, X
VAL 5 AT DA 2 80 7 AT, 20 X 2 A 22 ST B 5 TR
W JER R RS R E.



3. 2 451% %4 (Summative Assessment)

REHTHERE—BFEIE, R T @24 NS R M E
o ST RMEVEAE AR E, e Rp 7458 5 SR A R B g R,
—A2EBAR PR SR , S P R 2, 72 B E IR Y 58 B
—ERE%,

4. & A 1¥{4 (Sizing Up Assessment)

B S VEAL — MR AE 2 W S 2 R W T SR Bk AT, BB RN T i
AL BIFERMER T T AR, AR S PEA5 2SR S0 7 45 5 ) B
SN FERERAEL T #, RHERE EROZHR. RNERA
ik ST O e 2 o ﬁﬁﬁﬂ]ﬂ?/\f:mﬁ%—"*mﬂb?ﬂmmlf’ﬁu\
[RIAE AR E

5. B394 (Instructional Assessment)

WA FE— N RN 0T, 4 MBURER R X /NI
PR, EAREE EXE, BB WFAXMMESHHFEAN,H
FEFFE-BERMEEE, FERAIN— T RFHHESMEIF
B, B3, RMNAMIEERTF LENESE CFEEAE
Fo BIMKIERIE SRR T B MEER — g g R
RERE, rUBEFEEIHE A BRI — Mt 4 anHE
#,AH a8 TR — R R R R, MR TR BR
TR PR IS S EAR R R

6. IERX 1 (Official Assessment)
ERTERER BT H ERB SRR LWBSIEES
RIEATE , a0 3F 4 RS KK BRE,
Airasian(1991: 8) ¥t VMG B PEPPAG \IESCIFAS 3 MR
VAR AT T L3R
16



ROl MRS | EXEME
B LEIBRMEAE | HRIEIEE | T E T ES
FeR RIS | 3, W E B | WP HERK
npsid s %
BEER | FERS— 2| FERNE X | ¥FEHEEH#
A 17
BEER | EERAEUE | A HB, BT | EXER XE,
FiE R L | R R AR
({2 Ak
WEER | AW FROCE | FERNER | FERAA
e i) &
BRARX | B0+ ER, | HE &R | 8UFAEXC
MAOBEICR | BEER, | B, FEE
XA iR

LR LVl A B HE B B AR METT HRA B L E 0
PR BT AU B SO RS o 45 X BT SR BORL 4] — Fh ¥ A4
N, B R LR A B TF Al 80 B B VR4S B AT 21T 1 L LA RAF
fEEIR AR A
PRAGHLA LT DORh BAR )
1) DU REARE S BRI
LAZ SR b o DA A B T AR B R AR K AL A FOAR o T B o
HRAT . WA AR E A PR HE R F A AR PRAG AR & B
W RBRIREXTE T HIRAIE 5 R MR EST. m(EER T
HERBE) IER B AR AR BRI (B inR) -

(1) BERMA LM S AR RHER;

17




(2) BEf MR AT RS P R A AT HER;

(3) BERME HpE S BEREER;

(4) IR EXERE, XRIEEMEE;

(5) BEX BT WA ST B

5 P BB TE P AG 2 A B S AR BB T i, T DR S8 S IR AR
HERHEAT o

2) LAk A EF AT

BERRAEE F R A R R, B R AR R
TS REE B 1% SR BB AR, E AT AT AL T M PR AN A9 A
e, DMEAR S W A BOE BAR. TP R VP4l B B 2 4 &
HEK T #HE BAR,

3) LABES A ERH BT

BRIl BLAE 2 A2 5 BB R BARHE , T e A BB R
BHEST o RFA LA HE O B AL A9 VEAS — 4%, EAN bR A B 24 B
FHOIEAIAT , BUM AL A FE VAR BTN 7T 53 B X e o

3) UER(FEEATCE) B S REITM

FESLRR TS, R IE A MR A B2 A RB T
BRI EAE RS /DA LR — A BE R N B RAM — 38
S REER AL EUB AT LB, WL E AR IR R BUR
58 , HAME AR KB ) R R B R A

=T FHEMNBEKIENESEDLN
(Rationale for and Principles of Assessment)

LRl e kR
BN R B R RIS, H B RREHEN
TPV KRR, BU A 2R R BT R AT HEE AR T PR
TR G BPRE RS . PSS ZREA TR
18



FFREEE , BE S EE KRN BARAY) &, 54 554 ) MR EE A
—3, LT BERL 2 Fh R, REE & A ¥ T XU A% )
B SFAERNZA &ML ERAMAT IR B8 LK ¥ TR
HE RS . BUMBLZAE AR B 15 245 SR VP0G SR LRI AT
iHA T R A B AR SRR . FAENA NS S 52
AR TR ZR BB A ET S, AR, PR SRE R
B SRR B BARE, SRR B AR VRN LA BY
TSR A o0 B & SR AL R T A0 SRBR, SR AR B 2 53X H
HOTEAG , T IR B2 T (W, B A BB At AT Y RN LRI BE )
BRI IE LB R %. AR D, BUTRIA B IhE R 55
HERFA R TIPS EAR SR

A SR B ) R B F R R PP ROR
ST A B RES , U B R AR AR TR
LR BUT R EE AR S B AN, Mk HES 5T
i, DME % B % R4 H S E SRR B AT 1.
S 5 SERFEEER T RITE A M B NEL. S
) R B A X4 PR 5 SO B0 ) 2 2 AR N 2 ST R E BUR
HPE R

Summary
«(lassroom assessment” is the process of gathering and orga-
nizing information to help teachers make classroom decisions. So
the three essential components of classroom assessment are: infor-
mation collection, information interpretation, and decision mak-
ing. The purposes of decision making, including grading stu-
dents, identifying and diagnosing student problems, planning and

carrying out instruction, placing students in groups, and main-

taining the classroom as a well-organized social setting, is to make

19



sound choices that will improve foreign language teaching and en-
hance foreign language learning. The decisions to be made require
careful collection of relevant information and a thoughtful inter-
pretation of that information. The context of classroom assess-
ment includes student needs and abilities; community values and
attitudes toward foreign language learning; current theories about
foreign language teaching and learning; students’ current levels of

proficiency in the target language and teacher abilities.
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FEE RPN

Classroom Assessment Practices

EERARER

FEREIEAE S, RN E B, REWEH
FRENN A RIEAR) EE GHEIRAG) U %
e B A B, BB B E EEMER . RAITRMEE
= 4k (the Whole Language Approach) , 58 8 75 YL &Y
¥ FFEAG (holistic teaching and assessing) , T A XA R
RHi 23 (the Skill-based Approach) ; #UH A {2 K4
FIEM R AEE B R B O R2EA % RS 3 36
BRI H , FAENPOZRERSNE BRIBCE , TR R
W EE, NIZRRRM. AREFHEIENEE
RATOHE SOZEMEA TR B %I AT BT
iz AR B A #SPE A EE R 4R A

RERE—NETME . ERE L, BUNEEREEENT
HRIEER A BT R, BB AT R R AR R E, RE
LIS BT A HCE R B AR E I MR IREN SRS
% FrAXEE S bR EERE DL U (BRI SR B
o TEXA BT, BMMEARHBRS S, @ ARG HE
TRAH BB IR A VTP, 3T B A AE tE AT T .
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F—T ZESS5HTM
(Student-involved Assessment)

1. BRIPMH

2R BRI AR EAR , BRI .
T HEFHIEAS B O, AR TR B CRSMKE, ARIT
fER] LLEBER A, I RE R RAIRE A7 X B (818 11 7] LA
RIER, W40 ARG A R AREBER . F4E0TUA
KiiRkL B H A, RIKEREERE CHRIR, Hlm. KA
PASE X TAE 55 , (BB R RE ST BIRAE S o~

Wt BRIEAL, AR LR E Bis, W LB R 2 WS
B, RIMBUHMBNF%EHS 5 ARIFMH., YEEBB M
AR, AT LA R E ORI, TR T UUHFLREHECH
RS, XA PR A G B BEAR IR B S AE R
W%,

AR ERFERNBRA, FAMEBBRNEFRTFHK
REARIHEA TR IR N EE. B, #FAFEEMATENEE
Y, FEMSTHIEN BN EIRSHFFENT - EHNEIHIE
Hir, 8N BEIBRP , FEFTERN KK RFEEN R

1) BHIHGRERER

WRFEEZEIDBRDEPURKFETE IR LAWE A
T2 BAR, 0T B Q¥ B N EHCR#ES ., X
BE M1 B Q%I R M I I M A3, AT ZH R KA
— B EMBLHETE AR GFIIT T HA.
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2) BIRFAL

£ BVER RN B, A B K RS B — A b AT A,
RIGEBEL —EBHWEFEMEET, ¥4 EETLUN E iR
AEEREET G . EERER RS @ RN(EH XM ES
FHR EEESEFLNZER AFREXRS, ¥ERTUAC
HIDT 3 TR RS BRAE AT B 1P, AR, AT A CHERIES
BEHAE — AR, HE B C AR S, AR T IsE A
CHBEHFRMER B, 1EREIF, B E2HeE 8 RIF AR —
ANER,FETERNG S, B RIEMA AU RERERIT
3, R —R B B RE I .

(1) BRYE R T ik AR ] B C ¥ 170, i1H
BEAHGRBERE . XRE, S0 BUR2E A — iR B E & TG AR
WM B O AR BN RER MAERIZEBIHREER.
HEBENMBRER BRI RER, A3 B IT&ER MR
WS, BUBXTE—TER AT AR A, XA, A ME R EE
R AR, HET X B & eSS H#TIEN . BETHRRESEE
R BRATaH

What a Good Writer Can Do

I can plan before I write.

I can write about real things.

I can write stories with a beginning, middle, and an end.
I can ask others to read my work.

I can write in complete sentences.

I can leave spaces between words.

I can put periods at the end of sentences.

I can make my handwriting easy to read.

(Adapted from O’Malley & Pierce. 1996:40)
23



(2) WHERLHH £S5 T I ERHIE G , A% B2 A
XEEHRHE, ST SEBR PR B AT VA . B SR AT ALLNA TS XN
SCHEATIEAS  SRBITIR A B BAFG , R A S RIBA NS A %
AR B O 5 R B T 5 B i, BURE X A R 55 A MR R
X HCHEETTRHTRE, FRERFERY. HEREES
Hire iR

Setting Improvement Goals

Your Name Date

1. Look at your writing sample.
a. What does this sample show that you can do?
b. Write about what you did well.

2. Think about realistic goals.
Write one thing you need to do better. Be specific.

(Adapted from O’Malley & Pierce. 1996:42)

BEIFAMEEE SR AE N BRI NS, SRfla
BE MBS A CREN RS URFTERRB AT . BUTE
A EEEMHEMATN BT, TREEUREENFMITACEST
BARMASE, BB B CH% T BUR ; BB T LOE SR M7
5| SRS A BN B T 20, 8 B b 188 2 B i< 3
Hix.

HE TEN—MFERER A RIEARTES -
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Student Reflection: Sample Self-assessment

Student Name: Date:
The attached portfolio item is (e. g., first draft, describing a

picture).

This piece of work shows that I can:

__ take risks __ support ideas with evidence or reasons

__ collaborate ___ organize related ideas using

__use awriting __ with a variety of sentence structures
process

__ participate in discussion
__ use effective spelling strategies __ self-edit

__other:

Please notice:

Now I am planning to:

Student Signature:

TEX A4 RUE A B BRI R T, RATRE TN A
SRR —F I BRETHRE . TILABERH A ORI - R —
VR, SER A RUE R BRI R, RATEAEEEETEL
R — g s, R THA QR R EHEE), REA S
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S 5 (RE SR%E WAHE 0 TaE%), XEHES
WRBREGHE, AT PFEERE EMLURMITT —2 R R
4.

2. BT

WEB M AERBERE TGS T 2EE, F¥ZEE
BAEMERN LR RERS KR ESR. ERFEAEEN
DA i 18 B B ShOR SEHE, Bl A in R —HEA B R R —TEF,
AN AT EME TR, XFZRESF . 808 MEFM
B M AR TR, WA RIS —E N, i RFWGEE L
WHOHMARER T, MIERENAEZRERIFE, R,
SRR RIETFAG FFER KB E 748 B0, w7 LUAR AT R,

A RERINASOMHEREELELHEERNERMZ
E AN ERER¥Z MM EMRAERTHR. B, RATATLLL S
AR B—DEE AR DN EENRERIEE,
AL TR R R A RBGER RN RSk, BOFF A% R E
F2EMEMNIEEE —1 84, #E 5 S WBGE B,

TAVEM AR RE RIS, aTUSRUT 6 &

1) B REAR BIREL

2) SERAENAEO;

3) MR KRR

4) SR /EMFER;

5) BENEEBED;

6) ZbREESHIRE .

XTI E B A BIF R E A R E, RIOTETREAH
BENEE, BRERETHEEITE,
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Setting Improvement Goals

Your Name: Date:
Your Partner’s Name:

1. Review your partner’s work sample.

2. What do you think the sample shows your partner can do?

3. What do you think your partner did well?

4. What do you think your partner could make better?

(Adopted from O’Malley & Pierce. 1996:41)

SRR RGALH , FE RN ALE : BB A A
—H, BAEANFENT R, B¥ANBFHLE, AR VRS
A S A A B, NS B 2 8% BinA — 52 B

S BRI A BIFR R —H, B EEU RESAR)
B E I, & TP 2 A 4 B V4 AR HNGE



BRGREBSE, R, i1 ¥2EE MK A EXMES M
%} A (Darling-Hammond, 1995:154), Hit P BEEN —SEET
BFEENES, BE¥IEH, ¥4 TR “FEXE” (peer
culture) I BURKHFIFEFIIBPHEENE. LIFED
2 SEMEMEAEY, @il SRS, ¥4 T L3 S AT
BRI R, T BBt A RO 5 N T 28 B © 55 8907 1) o

BT BIDITEM
(Teacher Assessment)

FA R BRI E VRO S BUB KA S SRk, EX¥AE
RIAT R RBHAT AN, BURKER R ZRE K. thEREY
MRS B 5 s, B B 2 A BOF BB AR 2 ) R AR R E
FORL G PR UERT , {3 U T 18 SIS Fr, M — R B
AR, B, AR ERENABERML EERNEH
WA —RITRE T HEK, N A A REES AR
A EE AT B Sk B AR, S AR RBE
Ho

BUTTFER A AL BAF R S X, PRGN AR
BURRA T, W LU IRERTE S A RE A b IR AR
BOSKiHEAE B . BUBTFAEE AR A B H TR a0 XSOk R A AT
ARG RSP BRURERAIER . XHE, BB 224 SR ME
BTRSFIHM FENTATEURBNAERTENEET
Ko

. BUWRT ABER X 22 A 0 ISR R AT IR, 0 R BN P R
FAETHEPUREREB AL NI, FLHBURRMAB, ¥
H b BV R A R B 22 A BB B

B RT3 BRI AT 4, B BT LARER 452

ARG, JEIE R TPAR A E VA AR B AR AR, IV AT R R
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HEM, HEAMENE-KIFETR, MTAREBMEERET
GRY AN 5 B

BN - A 5 P BT 28 R TR — S YR B R IR U, SO 51
WAGAER T HURET)

1) i B CHIE S R B B YT AR i .

2) B B OB REBEA R QAR

=T HIEEHE
(Collaborative Assessment)

AT ARV o, BUB A2 L F X 22 E R, &R
M RGERA A ¥4, AR RETHESEZNWER. ¥4
BRI AR, BB S 77 1) O 18 B2 4 B AERGHE# 2,
RS FEBXNAERANKS . XHEH—F4S5EFER
B A MRIRN—FS.

24 (student portfolio) & Fl FUE ¥ £ — M BB —4
FWH %S B (Puhl, 1997), EREBEXBEMENS 6 ™5
I UE (collecting) LB (reflecting) P4 (assessing) JE %2 I 1E
& ( documenting ) « J& % ( thinking ) 1 ¥ #t (evaluating ) ( Gottlieb,
1995). #AENEY B CHFI R, X H O E— AT
RIARFIE A — N2 EN TH. X B2 N¥EIBSGHE —1TE
WA EMEA . R, MNEX—HNENAKNEERAEC
BEPHAE ABESEECYI ANMERBEAECHFESY
FRo X, EHER, MR UMEMMFE¥YERE C—BRHA
HEAERSG . (BRAEFENEME TR P EEREIHE AR
RIA)E,)

B fEAESETHES RS, FAENBRRS S REM B,
BERRERIRE B, LIFENRERNH, BUNAEHF4E—
S5 | S [l B, SR J5 HE A B IR LA B B S ) [T
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1. 5| %)M
DI R—55| St mBTa s, N LRSS ERRAER
BB R BRI RIE,

* What does your portfolio tell you about your oral language /
reading/ writing, etc. /7

* What can you do well in oral language (reading, writing, lis-
tening, etc.)?

¢ What goals do you need to continue working on in oral lan-

guage /reading/ writing/ listening, etc.?

2. ¥IHRHOWE
HERMBRABZ — SERBEM (R FAEMBUTRFEES)
Student Name:  Judy Date:  May, 2000

Project: Friendship

Student Comments

Two reasons that I chose this item are:
1. I liked this project and really spent lots of time on it.
2. It shows my opinion about friendship.

1 want you to notice: my feelings about friendship and my ex-

amples .

Next time I might:
Try another way /style/ to express my feelings. For exam-
ple, a poem , a skit, etc.

30



Other comments:

I'd like to write about other topics too , like love, pollution,
etc.

Teacher Comments

Two positive things that 1 noticed are:
1. wvery different ideas about friendship;
2. impressive examples to support the ideas .

One specific area to work on is:

Tenses .

Other comments:
It would be better if she discussed one or two ideas instead of
five. Would be more specific and in depth . ..

Summary

In this chapter we have introduced student self-assessment,
teacher assessment,and collaborative assessment. We address the
teacher’s role in collaborative assessment and advocate the whole
language approach®. A whole language approach emphasizes
holistic instruction and assessment rather than a skill-based ap-
proach to learning. Whole language instruction often involves the-
matic curriculum or the teaching of skills in the context of authen-

tic reading and writing. In a whole language classroom, activities

(D  An approach refers to a philosophy toward teaching encompassing a number of in-
slruct)ional techniques rather than a single instructional method (Richards and Rodgers
1986).
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are learner-centered, meaningful, and authentic (Goodman 1986;
Freeman, 1992). A whole language approach provides a context
for learning. It makes use of students’ prior knowledge, experi-
ence, and interests and supports active construction of knowl-
edge. It also provides meaning and purpose for learning and en-
gages students in social interaction to develop both oral and writ-
ten language. In a whole language approach, instead of transmit-
ting information based on a pre-determined curriculum and text-
books, the teacher provides an environment where both teacher
and students have input into the nature of each day’s plans and
activities. The student’s role changes from one of passive absorber
of information to one of active, self-directed learner and evalua-
tor. The student becomes a critical, creative thinker who analyzes
and applies facts rather than just repeats them.

Application Activities
1. Using the scale below, indicate where you think you are with
regard to having a teacher- or student-centered classroom.

Teacher Centered Student Centered

1 2 3 4 5 6
Write down three things you can do to make your classroom
more student-centered.

2. Talk with a teacher about the value of student self-assessment.
Explain why you think self-assessment is important. Then
make a plan for engaging students in the self-assessment pro-
cess.

3. What role does a teacher play in classroom assessment and in
collaborative assessment?
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HE HE TR

Performance Assessment Tools

FERBES

7 R VAL B0 T BA TR AR A B R SR
SHERITS, X T, BHEYAMRNT Z AT
MBI N EERR ., RIFTIREWE, By %
SR B R BRI E R T SRR AT
B, MERIPERITOE AT BT B 2 A4
BRI RFEFUR A, TG acmks, 2
2 R ARG OIS D R B Rk FE Ak
WS RAE S K EHfE A,

A e 2 34T R DL VEAR VR BT ey ORI 02 A SRR o g
RS, HE B FEA RS WA e R4 BBk X% i A
Rl RS A TR AN S A TR, SO AT LA T 825 A % 4
AR, BN R B HIKE BRI R I ER, R, HOm
AT LA A A S 84T 1R 2 78 0T N VEAG . [RIR SR SRR
R, RATAT RS EETRAN R . RSRATREA 2 5 Rk
SEVERY, SO HR AR LR B A

1) 2% 524 W, i P

2) BEE A BRI S BN AR
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EF—T U=
(Observations)

MERTHERNTKBEAT MBI EA T, TAESRE
SR A7 AR AT ABOA R AR RE 1 DL T (3 IRk 7 1ok T
A AT R SR ERE . XERITEAS AN RERG H
FHES AR SRS . AT LIRS £ HH .5
E W AR A9 22 I 5 B0 0 2 £ AT DARE R (O 32 B 1) BR 1)) B T 3
(RRZEH) ME A ¥ &AL, WEAT LI H #id R F
fRBIFYr BR AT AT ;s W R B R R ER B A
A UMERETRECHES . B, iLEEGRREMNERENIC
R R0 EIWEE, BUTRT AT BBIEEZER T A, B K
R Xt 2 A R B, WS SR B R B, WP S A B E AR B R
%o

MEAREEIEANMEXK PR FIEEEER T
RFTEIEE , 5 3 W5 R FASRHEL AR 7 ik . WREE ] LABE A 3k
7 BhRELRREL AL, DRIERE R, HONEAH
TPAS A, B0 AR R IV R E B AR, RIS PSR J7 ER 48
1 R g /IME

BATHT LA B 2 A | — % — B A L 3R AT 4E 55 I 9 R B
BURFNAEAE AT LUE S —ME 5 SR R A 2 A 0 K T R
REIBES . MHFEERA—AN, - FAEBREYRTPH—
MR, A—DFERERER, MITMBEHFRE—-1MRTE
A T Y0, R Y s AR R FIAN R Z 4 s s — 2 A iR AR T
B — MM ERE, bR — A

T LR F b, BUWHT LAPAG A AR T SIEE ST

1) s e R e s 2K

2) APrEE R IL R MR Y AT,
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XA AT RGO EE N TE B LA T JUR B SCHAE A : (Gene-
see, 1998:82)

o TR¥ERBBISTHAKS D ;

o KB R BIB LA A Y R RE O RE 1R 24 80T RS Bh AT T 5

o ¥ARBRBHFEER ANMEFH; —HEFEHRITHK
HEERAERIERMFA;

o B RAEEHLH,

RAVEE T A 2B RBEMME 4, A RERE & AWEE
REEA] LU A — AN F AR B — e, MBERE %4, T T #
BXA2EA AN AR BRI 5 5 A T — A2 7 Bt 2P
W — A RT UL T R 2 PR B BT

FEWREE Z AT , BT LASE L AT B3R HR B S

Planning Classroom Observation:

1) Why do you want to observe and what decisions do you want
to make as a result of your observation?

2) What aspects of teaching or learning that are appropriate to
these decisions do you want to observe?

3) Do you want to observe individual students, small groups of
students, or the whole class?

4) Will you observe students engaged in specific, pre-arranged
activities or during routine classroom activities?

5) Will you observe on one occasion or repeatedly?

6) Will you incorporate non-linguistic content from the students’
other classes or from outside class?

7) How will you record your observations?

TN EILFRERIERTT A, ﬁfﬂTU*ﬁ%F)f%ﬂ?E‘]E
AT R R RE R TR IE R 7 o
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1. BERR

HEICRREBNREFE HEIES T REFE T FBmie g,
ICRAEM B R EZERHURG R¥EE ML WL LR
Eo DRI UEFEAEH RENEERBCEFHT, LR EE
5 R

MERN FBEERNFN.

eREM

o RERIDFF I B LETE , BRI

o CSRAMCEBORVE T AR, W25 A R i 42 0 1 U HE
3, BB HE A0 R

o BT FORE R,

o e EJLA,

2. JEfEE

A R B — R E B A N A R —TUE s St B
REAHABRE, CKBHAERN—RFBERETHRE. ¥
KAKICREERGEBE - REAR FI15 SR BB AUES
o B VG FR, SO AT UL T ff E BB 28 T BT A B B R AT
FER A EREF R —FHF, EERNERX
NZZ AL, HEEA,

R R R E

o MIBHFKN, FEFR UM B W e WERYE

o WEERIFIFA —BITIS R EIRYE,
WMELE, IL¥ES SHE - B2,
R TR bR, B A I B, ER AW
B E S R L E R KB
VMG B R E B 8 T ; — IR R ILA%A4
ik2b g A 3 E Bl BRI BRI R
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« W BEIHEEE.
» XHBABEH IR,
* B YES/NO W RHABE —E R ERXRBRAA R —
R
o FTA VA RARDL B S R LAEAE B iC RS E
AT BRI ARG b RBP4 R AR R AR
o

3. iR

WA BRI FFERH TR B ME L R %A 7 B 4 B )
BIATSENABI MR, EMERS AR, ARREXE
R T WA HFIRE Y i —FhRes e, UEMUE I, BURRT&%
KRB, —BRIRA 3 HER . JF BRAMR,

BAVET —E 1T HRIEME” &, W REGEM B R R
A B PR EA o

T FEFIHER BREREHEBITME
(Student Portfolio, Portfolio Development
and Assessment)

1. XFREHRHE T

4R (portfolio) TE N AT H# M. ZRK MR BRI,
BT , A AR S AR #R RS R RER R fE
MIMRR . MR- MEEEAB T RAK AR BELRE, B
AKTREERA . HREEGREURROFANTARR. B
HEMAMBEK, BMBASSWES . FEEINRAERFE LN
FAERFITFHEN TR, — W LUERFERK REZL TR
MR ENTH,
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FHFIMREZHEX, R ERHEL DB FEW
e FERRESE ENBEELE. AERA AR EE
FIRRBRMALUTHEINRE: 2AZIHREBHAEERS
WERKBER, ENRFAFEZSNBRE HPEE FIIBRKE
RS BRI BT R RE BB BEAT B, BOUW A E A ] LUk
A RIS HITINE X R BTE A

FHFIMRARERNRE, EMNEFHEFERRKIARK
T, FEMRARAMBERR T EIBEIMEILIBMARE
ZR, EEREE W A RFN ZRM B RES. BRI
B2 R A . RATRBERZEEIMRNFEQRE:

1) MEFEXEIMURERSR A IHRT FREEST, KIE
R 22 A RS SR EE T KT’

2) BREAZ5HRIFH

¥R IHBRMEAEIRRGA B HRE, BRRER
FHETE—NEREAN GRSy P RUR . e B S b )
FEZIRE EFERRERM A B RRARERM A X &
HEEFENS S, XURFEX B 2T LBHAT REM Rk,
—PNEERPEIRRAIAR - PMEREHRER, ERRAENE
MIBER, E TRUBFAZAERTA 5 AR - T EMIR BKREEF
IEEHREEIL .

REBFMBE TEERBERBE X EFERKAE BRI
MEANE, FEEIMRRBREFBEANFEL, MFELEd
FIHEEREFIMBAIA TS

B 2% S it R AR L XA B BRI R — D2 H8E,
RITDAERFEFIBBRA NS B A ERFRBHEN
1Efh WA MAREXERARBARMARR, FEFIHR
IE R X SR RN AT BIE i A BB R th 22 A= T B FH AR BT R R
R FAF I RIS E I 875, FERBELENEREMN
iH B CEARKh D, B AR AR I A B S i 8 O R R
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JAE .

TH%EAEEIRBIERBES AN LB BRI TEAEY
PR — A

1) #FEFIMRBRTES B REEER — EEE N R
ML MG E R BRI EE RS, A —EBARFLEN
HELKF;

2) FAZEIIERERILEA S 5, 5K W R ABPLEEK
BUNHE ¥ S 5TFHM;

3) ARSI RICHE T AN MEZEST, 150 LU 5 R
— IR ST R A

4) FHEEI PRSI AR, %704 B 8RR ;

5) ¥FA%IHEY BARRYEAEN BRI, TE R AEEX
— &

6) FAEEIBERLFANRES BHMBERER, ME KR
FKOLBRIEHER;

7) FAEIIEERIFH M SRS S E—E, AR E
BRESE.

HHEIIMBEE NN ITAE SFEFIH XN,
BNERELARNFITE BHEE EINEKBRAHL, 2398
RUZEENFL, AEBFEFFEE BB FRKURER R BE
At 7E— B IE] N B0 BRI I BB LA R 2 A 2 S BRI 3l R VRA .
R U F A H OB E R I BB E AR R IR S Tkt
REEN, FAEMBURT U —RE SN FERENE,

HEHEAMNNEI B EL . T RS XK R,
FHATURFEEN ATEYITEN B S E R SRR,
P ke R e A B AR A BB KO DL B 2 AR 2 I R SRR BB 1 0
REERE, FEMURTUSM#ERRS5TEIR, R EE
HO ML, B2 A — 8T iS4 WL B F st i
Fll. FAEMERBEA UK THFENRS, RiE¥E4E

39



MR KEEE, ERKERPELFEEIRRTHRELENER
;o

RATRT LA BB T M50 BB STER

1) %A/EX(n B/ e e %)

2) BETEX

3) FHERE

4) B/ H

5) H5RI%¥MEERE

6) HIRRA

Portfolio Table of Contents: Sample Recording Form

Student Name: Term/Semester/Year:

Item Datej Entered by Reasons for Inclusion
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TR BATE R FA ST AR, RITATUREXEEED
TEI.

1) FkEE . AR E RN EW D,

2) BREIBE : SR E S, 8 H 0T AR E % E 5 R # £ &
HRIE K 5

3) BN E : A AT RS (E AR AT

4) fFHRBEVE : AN AR ENRFE%ES NIFE, 8
—R A4

5) BMEE: F¥EEE 24 XEAMBAETEER
FIMRE R B T B4R %%

6) LW : RAMENRL, KT EH KA RFMEE, R K
%3,

7) W AHAAESC . FRE BT LAAE R FE S —B 4

8) it¥4E—FAFRMATHECHH . I THEFENEET4
M LA R, E—-AX T OB, MEARTLUA
B—-NMRES,ILFFEEXERPH—BoEE; BH5—
B PR — Bl Z 5, S — W R R — A

9) AEE1E: ®—BB, REREKGE. MRU—EFHF
K, LB HIANA, B—H¥EEE —F, R ER, IR —
A4

2. FAFIEEHYE

FHZIMBREABRERH TR, MRRE THTHEEFET
PARIFAE , BOWBL DY KA 2 4F — TR B R B OREO 1, 4 - {8 A
FHEEIIMBH HORA 4, BB AR AR RN E

A — EERE T X LM, WRFR L RRRERH—F,
RO B AL I RO TR R AR, XA RREA
ELTERNITERT K. BINFEBEEFRFE I R—K R
MR R —FR— R — R FAE T
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£,

WFEBITERA &, BRFTHRRRE, 2AENKEYS
TR Bk SR RO A TR R . — BB
EROKITEH . FESRBUTREHEFE LKA
Wit 3F Ak BB HIfRL . FE2% 4 OSKIHE RS B, WS
FHERBIKREETHRER, FEEIRTONTeHESA
BERAAREETFEMA B TG, B ELRE. X&EKR
BEBTEEMNFM T, REBCHRAEMAL, WHED
BB HIBAUTBEEX OB A &4
LB, BIBRIRIE XA R RG] R YA A B A BT
AR S 3T ELWCER T AR M BB AR G 5, A ATTR AT LUK Bk i R 19
e ERI A IMRET . EHOTERRREREI/R
BERERDARFERLFA R IR B, MRXA¥EEES
HRARERAFENRR, BREEFBRFHEMR, MRARE
BRI B REER AR MVE B R K — 2, IRBATEK
FHEBV - PMEEER BAERBELARAFENE LR, R
IRy LB I E -

1) —REENEE, M X RS RREURERNE
it 38

2) —REEREGI—RAREN, M ERERKES
WSR2 R RGR B LA _E XA B R e R

3) —RIERNBIEE , RBEERNBEIR

4) FEEE RS REEER,

MEHUTREBA LEFEMA—RER, A Z B AEEE .

A IR FORBUE R B — B [H], 75X BLat [ A4
AT LA E AR B, BEE S AT RE I MR, S A AT BE VAN AR
WEMERRERRAEA4RT , MIBEMNAARHBEERZS
AR AT 2 o

[ 2 A AT B2 ) RS R BT A%, B R & 2 A LAIPEHI A9 R
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HEFBCHER, P B RREE S REMER
IRRYORL, R REER S E, BET. KBBEREES
IRYREVBEITERIN 2 T R RGN HE R T 284k, b 189
EPBHRARER, RTWL T MARE . BRI E L,
HEIHRERINN T RBUESHRFENRS H P URE
JREER . FAEFEIRREUBUR ML LEER T AL AR
THFEREILE,

TSR ILRRE IR R B0 -

1) BlE/BEHR

EFFIEANEAEAT LR F IR, HRATURGGH
/Y, T DRI RE SRR R AL I . MR RAR B A B (B
EA AT EES, B8R, HEKNER FEES 25 B
T4 ER) BRI E EERENT AL, T

Bi%E /S ER4RHE (Reading/Writing Portfolio Cover Sheet)

Student: School Year:
Teacher: Grade:

Required Contents

1. Oral summary

2. Story summary (writing or drawing)

3. Writing sample (teacher choice)

43



4. Student choice of writing (any type)

5. Student self-evaluation

Optional Contents

1. List of books/stories read in class

2. List of books/stories read independently

3. Content sample (e. g., reading comprehension sample, pro-

ject, report, etc.)

Comments

(Adapted from O’Malley & Pierce,1996:129)

2) BPHEIL

T SR A £ N A BT, 8O AT AE SRS
EHER, MRS B SRR BRIV ERE BZULE
T, XEE,FERNTHRTHENE,EFTRIFNERIR, B
ZETHEEBEICHEAERE. ¥EXRBRENEREmE R,
M EL A B EE, #MREECHBENRE. TE
B—MEBEIOHICER HS%,
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£ B 212 (Reading Journal: What Do You Think, Feel, and
Like?)

Name: Date:

Write the number of pages read from your book or the title of the

chapter. Write comments on the right side.

How did you feel about the pages you read? Were they exciting or

dull? Support your comments with details from the story.

Book Title:

Author:
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Chapter Title/Pages | Comments
Read

Title:

Pages:

Title:

Pages:

Title:

Pages:

(Adapted from O’Malley & Pierce,1996:205)

3) FIAHRBER
¥IMRBERETHRREFENFI/R, BEEEE
w7 EIRYES | H AR R AR BR AT E , i B v il 5
PR BAIRVEH 4 AT RIS R E , AT
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Fi B R E R S A AR RIS . 2T

A SRR B LR (Portfolio Summary Sheet)

Student : Date:
Teacher: School:

Required Contents

1. Sample reading text with ques-

tions

Reading strategies checklist

Writing Sample

Student choice of writing

. Self-assessment

Optional Contents

1. List of books read

. Reading interesting inventory

2
3. Pre-/Post-reading scores
4

. Samples from content areas

Comments

(Adapted from O’Malley & Pierce, 1996:48)
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3. FEHREMG

BRI B — YR AT R AR S HAR M IRA BT A A — B, %4
K I R MERE AN ERTIA AR BREFHER
HESE - BERNAR PR B RER BRI HE
HIERDF B X5 . IR E R 2 MR E 2 T R IPAG
H3Z e, AR AL B B BN AT TN R e 2 A 5 T R RO
PR R R B AT A BUG M2 SRIETE B KR
A2 S BRI R ERBES IR B BT IR R . IREIRFEXS 22
MEREREAUTAARER:

1) BUBBTHEEAL /NI B AMRIE T4 5 B BRI R,
HHBR B RIF B, XA M TR EN B £,

2) AR H - RERILRE—FRTR. W LMEFERREL
BT BB EAFARNEH R AR 1,

3) A SR R LA A A AN [ A AT 158 R AR 2 S AR 55
FI RSB, A 22 IE) T DU B O 2 I B R
ek,

4) HEARGEHEE I NRE, 75X B2 O BUR B2~
o BUTHSUEShFIASH, BB AE¥ T

5) FREEBEARRMEITRZ VBTN ABETFE
IRV, RIE A IT IS . BUMTE ZAEAR S5 8] SR % J8 5K
B2 5 TR RGBSR, ARG A TR

6) REIAENFH A% I B IETF B HEHIA L
BrBLAT R BA KB ABTRIFE 1. i REFHEHFRE-BER
25, BRI RIA RN 6 B2 IR, BUR R
B A 2 b TR B C PR, B S A A RIFE S 3228

BURA A T R AR IR AR AR IR O
A TR H R A A ERRER  HEL . B is s,
WEENHE, RERBEFE FET T A S8 B&ITH,
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FE BT BHEE (Sample Portfolio Assessment: Selection of
Portfolio Items)

Student : Date:
Portfolio Entry for

The following criteria have been used to determine whether  (student’s

name) is developing the ability to make relevant selections for his/her

portfolio.

Teacher Comments

__ Does the item selected meet the defined focus for the
portfolio?

_ Does the item selected demonstrate the student’s best effort/
work?

__ Is‘the item dated and inserted in chronological order?

_____ Other?

You do a good job of

And you can improve

Student Comments

I plan to improve by
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KAVEN T A M2 TR, ATUE AR TF 6 A
BEATIFAS «

1) 24 T RYR AT 1 I 4 T S R — A B B s — 2 B
IR

2) BEHR BEH;

3) BEERBAEAE —ANY B — W T R AR

4) MELEBHLEIBLE;

5) BRERESE;

6) BB ERIAFEREZ I MERR

FEFIHREKSF 08

T T f ) PR T U AR DA 6 B R B AR A BB R . EUMTE
JRE PR N [ 2 A B 1 X 86 A1 R, T AT B B i AN R RS 0L LA K IR
EMEEISMNELS, R, 03| FAE¥2858NMEEE
5 32 RN A 0 T B2 ) BERR :

EHZTRREREE (Portfolio Conference Questions)

Student: Date:

Reading

1. Tell me about your favorite stories/books.

2. What do good readers do to understand what they read? __
3. What does your portfolio show you as a reader?

4. Did you meet your reading goals from last semester? __

5. What are your goals for becoming a better reader next

semester?
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Writing

1. Tell me what you like to write about.

How do you make your writing better?

What does your portfolioc show about you as a writer?

Did you meet your writing goals from last semester?

wm AW N

What are your goals for becoming a better writer next

semester?

FAEZIHREMIER (Portfolio Review Guide)

Student ; Grade:

Your teacher will soon have a conference with you about your
portfolio.

Review your portfolio and prepare for the conference by answering

the following questions:

1. How has your English improved since the last report period?

2. What can you do now that you could not do before?
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. How has your reading improved?

. What do you like to read? What makes it interesting?

. What are you doing to become a better reader?

. How has your writing improved?

. What are you doing to become a better writer?

. How has your speaking/listening improved?
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9. What are you doing to become a better speaker?

(Adapted from O’Malley & Pierce. 1996: 44-45)

“ap g STRYSR MUBUE 7 R T BUW A A A R B B R, £
BT FEMNE IO X REESR— A e
HBIES I OURTT , 0 A AR, BUR T BR 2t 42 LA R A Ja 94T
B, WLARBRBIRE AR, B BRI, HUBREEE
H MBS T 2R 12 SR, R B IPAS B O B 3 0 7 B
FE BB EFHRSRESE .

4 SRR AIT N RRES

2 2 ST RS RIRAG VT B K A — 1 IS8 18 BT B A B
BAL, B ¥ AL REF S —RAFE G 5 MR, BAMNERIA
HHEIDRES.

a2 S)RUERIT i (Portfolio Assessment: Sample Rating Scale)

Student : Term/Semester/Year: Date:

Criteria to be Excellent | Very | Good| Adequate |Needs

Assessed Good Much
Improvement

Table of contents
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Representative of
achievements or
progress in this

reporting period

Includes a wvari-
ety of processes
(e.g., reading,
writing , listen-
ing,  speaking,
representing ,
etc.)

Includes evidence
of student reflec-

tion

Includes evidence
of goal setting
and readjustment

of goals

Anecdotal Summary Notes

This student can:

This student needs:
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FFRA B E ¥ IR FHERBM XD, RITTE
BETHE)

1) FEARHIIREWRE AR AT TG 7

2) BRFEFEIMBHIEE? KR EHEAR ERHAH
i ?

3) WAL FAEFEIMRBRRMTA?

4) FAEFEIHBHUEHLERNE?

5) WEORBEFMA SRR TR TR

6) VRN FEA ABME , LA RN 7 sl 2 A 2 T AR

7) FEAH AT RAFE TR

8) AT QUHEE A E I MBI AR, R IT R 4
B 5| AT TS S

9) FEFAFEIRRAKE R, QT B 4R 2 A T I X
B

10) DAMap#h oy =X B B2 AR 2 ST 2 3R N B SCH 2

11) FAEIMBHERITHERG? RERE¥FEREH
IR B BARTF A 2 TR

12) R4 IR T R AT 7 EEF
H RS RSP BT G RS A7

4. FEFSIHRABEURREEBHEE

1) I RRIFFEE

BUTRBE TAEHECE% T IR AT R A E R 8 A
B, WEHE TEE ISR 2 AT 0] 8 S/ KR,
MRS ERMRS . BRIHEREFEANZEEHRATH
AT TE BB AR

P S SeR e e 2L =F SRRk SRk (L IV ISP
FRE A I B AR R, B E AR, VUG
RIBE IR A 2 B SRR R, X 2% T2 A SR AR R AR K
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B, ER¥EAESEIMEN THEEAR KM,

s Bh— A FEIRRELFEFRE RN ¥
No FHEFIMREUER DM RBNLRE, EX T BP, #4E
RIR H i H CAWER R BAEfh . X u/E S BB B A i
FRF AL BV BE2E IR P RS, BUTRER ERARNGES,
M85 T2 B BRI IE S MR B, ke A K32 48

« SEE—B—FFEREFS RN IEES . FE¥S
PSR A S BRIX 26 3 B 350 U B O LR R S B0 25 T
BRARE. BUTA USRIE4E X GIERAENEZ TSURB A E
MANABHHEESE TR, A TEMRXMEAEZ, KITHR
HEWEHANERE TR, FEFIHR, RBAFANETURE
FRERRBRE—F, i LERB SR FEEEN,

« Bh—BNFA¥IMRTBEIMEDGTHXRE N, &
BRI EECERERNER, EEERNL —EER 4
BRI, X, BRABAE 2 A 2 ST R IFAE T X
gT %

- BRER— ARRBUIFRFEZIHEHET AT
HEM K, FEEEREMEHEIHRBAEIBR P RE
KR TARABHH, X R FREUTRM T KEER, X8
FEEABTEIIRE BC T —PRBEITR, FEZEIHRFR
A XA BB B S BEFT LA | 2 AR 64T B IR, BB BUR
TS X RS 07 T T R

o BREFH — Y4 R P ERH M0 E S T HRE,
a4 Bl B AL B C PR &L, 34T U8, 18— B 7R AU S I 4K 48
MR 285, 37 5B ITR BT R

- BRRF—¥EBLHEN. B FHIF 8 CRES, Xt
YR B S REHEAT BB, MERSR TR ER, 0 BRI T 3
W HEAFT B CRFES TR PRI b w25
f50F B 3R AT EFF I SRR S E RN, THE R 74X
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¥

FHELIBBART BUB F AR Z 6 B — R0 B
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R IR, EBRLITE, AT LLE B3R dn e &b 38 0 52 BRAR
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(1) FeBAFEKA XML REELIMRIOEE;

(2) REAFRKITREREERXKS L#EMNIS 5118;

(3) AR IR BB BHHE S b

(4) BB HIHERE , LS AERR A MBS INTE;

(5) BRRIER E SR A B G2 KR
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250, RUMGRSFEELHIFHESRKET;

(7) Whigsese, #1784, F AR KB —0HH.

STEUFRBE, A — bt BDR AT TR EREREN. FLREH
BURR A ETEF LA T B AR 2 BT B et B IR ROR
EERELT . A RHITHRBAE A — RIS st ¥4 A S ITRH
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—HEEH M.

1) W FEEIMROENRA A EWMEHATE?

2) R ST RRIGIEE?

3) WSREMAREA S SRS AT SR, B B A0 SR 4R B
LR B o DS s N i 8

4) W R EEABERAN AT RREE?

BR T LA_E IR, T REJLAS T ERESEE.

- FEEER

T BRFERIEE TR RS —MEL, R
ERMFEERN. ¥EEIMRELENDIANEY, BMEK
MZHEFAEMAAN, —BEERAETXMHAHE, MmN
BURREE . B AR EE IR MRS A CH¥T 4
LR REFRES, IR, MMNRAMECHRANFELTE
HENT#.

. B

BRI R RPCZ B WO, W1 IO SCAFAE U AR
DA S,

 {EaikF

HHMEAE R BEEBEEF IR BN, FETRIFRE
BRXE EEBUREHE BT, TR RBIREE N, ikFA i R Pk
MIEEA BTG 8 RIFH . BSh, ik RSB RE
REEEFH, ARANTHEFRFENBER, TGRSR LT#
FHEMEL R BREMEZ,

« KKS5

KRS GRRBEEEFIMBREERNIER. HEEM
FRK—RRFEAMTHES, TR E KB RE, —faEETHR
Bt AR T

- Em

—AEZ P REEHILRFE I RIE R BB, WRFATE
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FEIMGEHEH B T EERY, REEXFESFEHNREE A
FEENR N ¥ IR EBUE AT LU By 8O & B2 4 o]
HEEHES, B EEEIACHHES, BEFET B, HFHRK
TREFHIBRKNITE.

=7 HMEHIR
(Other Assessment Tools)

1. FEi%

BER RSB RIEAE 2 B ARIE . @ % 1 R IE RIS i —Fh
F, BT DR At A f R BB B A 2 A I BUm R R it 1B
PRARZRAT (57 By TR B2 4 0 A 78 5 2 7 T S 1 ISR Y IR
B, BT LAIS Wi ST HRIXE L B o 2 ST b 45 R B 22 AR RBIIF
ke

U4 [ B35 R Cinterviews )  BER BT 18 F T X AL
AT SR AU E R BRI . e, BUR AT LLRBE A X
AT E 3 R R B B 187 58 A0 B IR AT LAZE IR B P B I it
7, R BT SRS RNHMRE, i, EHRPESEHERH
B PR — RS B TR BT, O AT LA 2 AR R B8 B R At
BRI, RUFRIERA] DARSE A AT EABFERKE

P T (GRS ] LAFS B2 A X BB T BB T R B

1) Which speaking, listening activities did you participate ( take
part in) in this week?

2) Which did you enjoy/dislike? Why?

3) In which speaking activity do you think you did your best?
What makes you think so?

4) What type of speaking activities would you like to learn to do
better?
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4 SEREERT AT AR AR AT (a8

1) How did you go about writing this piece?

2) What problems did you encounter?

3) Did you solve the problems now? How?

4) What goals did you set for yourself in this piece?
5) How well did you accomplish them?

6) What are your goals for your next piece?

2. MEMRER

Bk, BEFE RSB HEWE NI bR T 2 E R
HlE . BUHET AESE 5 RIS B A TFER
MR, FEFEEDSBPIERD B ®iCR IHMER G ERERH
JLR T R BIEEA R W 224 2 T B LSBT

3]0 B\ DL RSN B , IR R — N RIS, W
AR KN BERNTE, EA B S— 22— R
RIS, I A SR FEEIO MAEHE R4, k2R MY
£ BURE , R BB IRIB B AEF TR

3. BB

T S A R E Bhi 3], RATE W] LARI I B Ak fdi 2
A BT B R A AL . TNFRATRT LAk %4 PR Fe ) i & SR VB T o7
B KRBT ARER AR RS, SEESRIVEARRAE
HH AR, TMEERE EARBEFHEN. RERITTUAHS
BAEHNEELZENALEES R, BEISHELMATEET
H—EHE (Davies & Growther, 1996),

F % 3 (theme learning) : E@Eﬂ"fﬂi%?ﬁ%ﬂ[
A LAKE
L e
TAT LAk

@ HiRE, MAF
HhEH, LHEA R LA, BAAAARRE TS, FAEENREXT
B E — AT A T TR R B, ﬁf&iﬂﬂﬁ#ETuﬁﬁéﬂaT{%#‘
B & HAFAT UM A%%,
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FEZ B S  BUTHK A GHREA T2, i EEH
RES¥EELBRASMER. SHEENIFHETIEZRENE,
R EEAB S AR RRE.

4. i

24 H SR RER BRI EMAR, eI T —
BHEE BZREURBEE XKL R, R M LBFR ¥R,
XWRRETHRIEME IR SR —F X,

Summary

Performance assessment tools measure a student performance
and/or learning within the context it was learned and will be per-
formed and allow students to demonstrate or share their learning
with others. The tools include observations, portfolios, confer-
ences, dialogue journals, multimedia projects, cartoons, long-
term projects, etc. The popularity and usefulness of performance
assessment methods have led to the incorporation of the results
they provide into students’ grades. But we also use these assess-
ment tools for purposes of individualization of instructional plan-
ning.

1) The challenge of classroom observation is to plan observa-
tion and record keeping of observations in a manner that will ben-
efit instruction and ultimately student learning.

2) Portfolios and conferences involve learners as active col-
laborators in documenting and monitoring their own progress and
in identifying learning goals. They give students opportunities to
use language with teachers in ways that rarely occur during regu-

lar class time and for student self-assessment.
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3) Journals and interviews are used to collect information
about teaching and learning processes, about students’ educational
backgrounds and experiences, their attitudes, goals, likes and
dislikes. They are also used to collect information about language
proficiency: writing in the case of journals and speaking in the

case of interviews.
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BEE TR

Performance Assessment

FERBER

BRI ) BORBUSUR B Y 2 ST R BT AR
WHERIE RG24 . T ARG R 10,
HAGENAPHEITH. BURFEBBEMICRED
FHERAT ARG, I RIS, %, %
A RS FUR — VR SR Y T T AR HEAL B IR R B
IR A B HAL B — fR IR AT o X 26 FRBT” B AR RARAF
MBI, TR BRI E R FE N —HB T
SEARETE , AMUEITRER B2 A 40 R R EALRURK , KK
e A AR AT BUR BUR B B

A T—ERE —EIEEIR:

CBINIETE b BITEE TR . Z2f A BT, o4 KB 8
G AL A RMA LA R H S S W T B . (HC &
IS B0 2 A B 3 BE ) 1) 2% IR R 2 Sk 1Y, 2 B A4 A 3 B vk B9
HAEFISHIE R HEA

BAR,CBMTERESR S EER R BRI, B K
THEE A RFAMBEN B RN ER, IRRENHE
UM AR RS H . 18 LRI RN A R
W R RR R RE . X A8 I ) IR 2 WA R B EE 877, Bk
AR 2 R S A AHAE HE
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HEAR—ANEFNER, R, #ER G B A REILK.
HIRBREEE T B BINR FE 0¥ T 17 AT RER I,
SR E LB IR E RRFERNET . EEHEFENNE
PEBHRITHEREUGEIFNIS BB E B IERFEEEIN
BE . Bk, BATE ARG P RATAE E A BUS AR
I REH IR XL REYRESEMEGEMET
SRR R, O L WAL 2 B SEERAT o PR dh , AR5 Ak HI
REAPEAE T X AT R RIS . TG R IEXEM. B
o VR — T 3 (AN D ) B — AR & (R /s B /18 /2% ) SR H
— A RERR . AT ARV, FEATT L RR T E RS
FRAEAE , LR BB AT A2 ST B E R T #o

F—F THRAIEGHHIFR
( Performance Assessment Characteristics)

R RIEAE (LS B EHEA RVPAY) Rk 248
SRR B A v R 5 R I AT 2 AR B £
BRI E SRR EANE L, TR R R — R L.
B - SNE DB ARG, B SR B R P R R R
ERE. XTUESUIE TS H A (PR 5 8 B B A
HRATR). 5 RR— g R E T 32— e, Eh A
fo A7 HEBIEAS S5 MR R RE R T ILAHE

1) 2t 2 SR AR 55 T AT LS R IR 77 SR 2

2) EAERBASFBEEGRKNESE (AN S0 L5
RES A A L T

3) FEVRRTF AT, B A WA AT 4 SRR PRAE RIS
W, 2B R, AN A MEAF B BRI AT 3545

4) 1T N RIS R E B —B04, R T 224 BT
HHM, ERRRT LSS EROE;
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5) BA%AER ZREFEIRTBAES, Br LUBATH LIRS
B,

17 R RIS 8933 R R 2 8 o W 2 A A TR IR 3 3
T H AP REIREE BRI R AR 5, X 2 A 4 A R A W 3R AT T
flio 1T RTHHER A B BRMATREM AT A B A Z M
4o FHEMUERHEREAMIN B RRLhREMET TGN EE
HE, BEFERISEAEREDZR MNP LR S
%, Stiggins, Backland 1 Bridgeford (1985) %I T E M 4 N4
=¥

1) BSR4 BRI E R AR

2) IEXFE AT, MRS P ER RN BAT

3) EERWHEFERIRE;

4) ARHEFT EPRUEXIAT I HATIES o

RATEIT UM TR FERE ERREA

s MITAHRAABMATEHARXTEARTREFRERXY
LA

R RAT A RIIEE ] MR B E MB A SR OB N EE
ELUFRFEIEMBEENHER, BHMEEARER, £XE
BOEE T NI R REE L R B2 A A PUKE R SEBRiE S i A RE
H A RBHRARMIEEE B EREIRA. FHMEPHTE
BEEEN REFENBENEREACENSRERAETA KM
KEVAHR A . XBREE , EXFWEP BB BB FEA N
HAEY, AL, RITEERENR—FHMNTAIRIANEE T X
—RE R BT E B AR I SN E R B BTN
S BUVEAS BETT AT DARIE 224 38R T ABIE 1T HRIF
WHEERIEE R, ARSI TR, EiHhT, 4B AIrERRN
BHEMBE S m U IC I  EEE B £,

s TARAE/R—IHFHPTE

TAEIHERETEELRANURTFER. BAEEZEN
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(R F RO AR R, R B 88 B S R A Moy 4 81 &5 B T
MAT ARG RIE R SRS, I THEER¥4E
BETEIE R R R R BT E 4R A LR R B RE, A BIWHRE SR, 17
HBRIIHERBAATE, CERIEFERLETHIT IR IR
FERTPEG R, ¥4 2 56 B 2 2 SRR B B, 4]
B E ] LARE LA AR HE R ARG 22 T BUR . BARTT N RILEAL 1
FRFERRERNSHMRBENEE, B ERBGERITIIMERE
HRBEFIER . RAT AR M BURER G E A TE R B
HAFEGME NN BEESHFIRE MMNEET TERK
FrME, HEHE MR IERE S 3R,

TTARBIHER AR : (1) EREHEN. BHR1T
AN 7 T AR A B LE B IR BT A Rk b (n: BB RIR 530
AW, BEBRAERTAE), BURBRES KIA¥ENARRZA T
HEHBBREIN, 2) EFRRAMTATVERFRAFCRAMLE
FABRNIT AR BB R (Airasian, 1991:262-3)

TR AT AR, AT XN HBEE RN MR
BHEERREP AT EEERLRE N AEE TR
B MEBTE S . FRIEAEMS A4 TR, UBRERENF
MR F B, BIRNIAEXN %4 M7 hRAEBE R
HE, M H ik A T X Shn ke, HBE R F AT AR IR R AR
o BRLZSh, THEEBE¥XERNS S, F AR BHYER
VG o

T iHRMERITARIEMS
(Planning and Developing Performance Assessment)
SRAETRIAT AR IE R T EF T W2 K. BN
BER L2 AR AT A M40 T A BY T 8UR A BT AR, X
T B F T8O & B0 2F A R A0 A 55 0, 78 20T B B 3 75 B
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MHFEFHRET R, EEMABET TR K H D H
AR, X FE A B i A BE B AT AR HE FLE 4 45 BB (Airasian,
1991:268)

ITARIIHEN T ESREEAN, RITBFNRBIECHL
B, MEEARRBRHN EROERN T 42 B0F & W4 8 &k
B AT R RN, BES | S¥ERRERE R ARRA
BRERIN A RAE ALY R 20 B A Bk AR , T R ORI AL B9 1T
%, 51 AR R R G R s WA R R F A BT RN AR
RHFB WA RMNFAENIBMAIREW, A RB—MICIZ6E
HHEBEES . T AR RAERREN FT EMEE R
8, U B Ho g 39 o] B4 55 2 (W] R, B B AR BB At HIE &
BHRLERESFANBREE, BERBERA BEIEFET
HEE S,

AT RIEAT RV, WA 5 B EEYE 10 SR BN JE RIS,
HA 4 NHANE S (Stiggins, 1987):

1) FHBMER;

2) HHRTE A FHIMT & E;

3) S ST RGBT

4) BERIHES SR,

BT h BRI ESHMBELIFRER— MRS E,
FESH5ENBASEE. XEEFURTESRELTRBLIRE
AR FIEEHE . Moses(Lockwood, 1991b:4) 324t T XE—MlF:

(RIDBHIESRER—AHTIRIROFEER, LW, R

FR— 8, 0 M EMER. BRRITANXRESN K

RAT, T FE AR B RINBETMOAFRER, FEULE

— 5,

KB T4FJG , Moses(1990) X ¥ RAT AR IR TWF
i
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- EBMERERTHEOES

SHHIREA SRR, S AR HERSUIKH RS, FA
&« “fH AR EE S T DA BRI 4 A R R 2R A AR R R R 77

- METEEFHIBSI N

#rE N TSGR BB A RAE S A BB RATTBT
TR BAERI . S A SRR AA PR PR B, XHE, F 4
SERAT S JE AR RS2 B BB 3 B P & Fh 2 TR T, i
HFRREABIBUN . A ML K BRI SR, B S-
REEAER . BRI ETEAE S BT SR P v S, LS, 4n
RRIMNEEFSRBHEAERMYEE, BEREFRAEE
i,

RS RE

B A PESMPR A N — E PR, AL A “BRR A
B, Hoin, VAL BB A RT3 T RO B AR IO BRI Y,
AR A ER %S B AR BEENEI A BRBIHER
Gro UELEHMAE TEE N RE TSRS SR HERY, X
FABIRM . ShR b, TR K ME T RMNEN, BEERIRAE
BRELR RN B B R R B S HEAEA R IRAT R,
FENE—EH RIS RERT, RATBAECBRIEN , 5 R 5
T VAR )t LR ATE 55 A B BT BSR4

CTTHEH '

WATAT LB 2 DR ZRE B REREAIX PR P
fEREMEE I RMEES RAEN., ST RENER
FEOT LA BB A RRIRBREE , B AT I S 53X R4 M FF &
BRAVER, WEBRRE WG, RATSXMA M B4 Hh X8
B, U X e A E SR R, IR S AR R
£ o BOBE, FRAERIARAE A0 R T A B TR B X 4 1 I AR BUB AT
FRED RS
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- BWEITEHRE

EF TG RETEANBUIF#HITER, KBXT RN EHE
ARBEN AR 2EAE URRTEE MR EMA E. KB RAE S
WA ARG R BRADIHAER ., BRBNIAK &5 6T B FE
7, B EHFI TS ATED R EERBSURA B

- VRSB

RILE RS RS BT 4 7F48 , AR i B . I T4
FRIEAE RS R S MR B, X — VA F BB R #E
—MEGE, KR, BUR EAEMF KA DR R R R FTE
M ARFERFERTUMBERFEEET, B —-HRFONE
FEGE LI R R GV, RAITE S22 A AR ATEH, 1hfh
TIESBHRE HHEN BARmA B,

- BEFERBE/EEHTEARR

TARIOHE B ERBFAENITAHERAMAREER
B, AMRAM A SRR TH, ROTLGES AT S BB
AL S

(1) mMEABRTIRERROER. ABNFEENITRARIARY
RN RIGTEL;

(2) #HBhV B EERHHRTR;

(3) —ENBRETFERE=IK;

(4) EERRENITARAMES#L,

- FIACEANERMNMERNETURRKNUEXNES

SERBHERE =K, XRETLES 514, BH¥EE
B, HEBESHITIRIIVAERBE, B IFHE SRS L
EFEFVRRN. HHEXS 50 —fIPE, BEXLEERREK
At XA B 51PN R — B A

BRI Rl LS B LT BIE#AT (Lockwood 1991a:10)

(1) BBETCREEHR T IRERA R A7

(2) ARTRESHELLNES?
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(3) ARITHMEF ST, BB RFEEEFBRFIBRA 5
WSE Lk i

(4) BRITRE AT VRS 52 R A OL A R BEE AR AE?

(5) ARTHEFREAR —ERT 1, RERS | F¥EESS5H
BXEHRXES, A BRBAT N RAR?

Bl AT AR X, BEHZ RN #T T, X
B, RATRUAT URSE RAARB A R ZE NN B R,

F=ZT THARAEGESHE
(Scoring Performance Assessment)

TRHERFE/AES T RARRES BB (criterion-refer-
enced) , AR S BHAE (norm-referenced), BT, F—1Ni%F
HERAT RN 55 E PR R B A L, A 5 HA A M
FTARBBITH .

M E—-EFHRE - REAIRHR S RERBERE
Ao BIIMES O K FRRBRET LR XFH:

The student clearly describes the question studied and
provides strong reasons for its importance. Specific infor-
mation is given to support the conclusions that are drawn
and described. The delivery is engaging, and sentence
structure is consistently correct. Eye contact is made and
sustained throughout the presentation. There is strong evi-
dence of preparation, organization, and enthusiasm for
the topic. The visual aid is used to make the presentation
better. Questions from the audience are clearly answered
with specific information.

PAEBEEBMARFTHENEAE, Bh XD, FRSLEME
RIRERE BES ., REXB, A FEHER—. BIER
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HBRARAE B, RAOEAT BCM R T E-ME T HY5KHE
HMAL T, FRBHAALYNRE. FRANAERBTFRER
ABURESF o XIARIR A BRI B 5 AR5 B3R
ARBR,

REAGHEME, FANERITTUA SRR, Bk, &
TR BRE . Wiggins(1991:19)38 i - FriER A
BRI AR N B TEERRN MAF ) RARRHEH

B2 ERRE T R TG F AT ARIAN T,
HHN AR TR F AT R H A, 1L b0 8 B 8 br e
511, 1E Sizer, Powell, Newmann 1 Archbald #&1E T , Wiggins
(1989a:45) 5 i T A 84T J R B VFAL # i TG RE AL -

1) EFHEREFEEEN, MARREAN(BRIAEERN)
iR

2) RA“HER” RIS, TR 5T HRAVREMHSR(ER
ESREmAREESEEN);

3) RAAFHEBIIRE, 224 FEX R EREIBITN
W it ~

4) i BRI R A —R

5) RAZENIER RS, MiARE B TE

6) S¥RHEWILFE BIrHRE .

Moses(1990:167-169) # — £ E H B FE AR BIT HRIAN
10 MEAL IR

1) MEANBHEES DT RE;

2) fRani i 3 AR

3) MEAERRERRRER;

4) ik2A B C PRI H LA, B FR M TE AR EE
HARIBES

5) R b — T4
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6) MBI R, A8 ¥4 (RRK) BN EEER;
7) kB R R R
8) 44 FIRIHAES, WM TG R
9) —ENUBEHERE=IK;
10) X RRBMIT IR
BUTHEAT IR MR LT ILA
1) FA OKEEAR AURE , 77 0 AR TR Bk, WM B &
HZHx%;
2) FREN SR BRI AN EE W, HEUNRE S B A
W4 T AR A 5
3) PR B A LW, BT FRTS AR 7E O Sk R B g 28 1
RS A
4) RUENE S HIMH F R FETMEER SR DL
(Airasian, 1991:271)
F 3L BN ALIRAT A A AR -
A. RERE
a. YESLIEVE KT , T AR
b. WA M EIEREE TR
c. REEEWA B IR
B. iIEEMERA
EEEW R
. B, 'EARY
. PERR
. Wi B A
. REEW
C. B5&RZE
a. FIAEREZXE
b. BEAVEHNESR
c. BHRABX TR

o

[CE o P ] o
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d. FRARFAEE
e. BZW/RY
170 RIVEAEARK B T 5] WLEE . o] I 7 (9 B AR AT AR BTLA Y
RATHIE LFRTATHARHER, ARl —M B S R HCR¥4E, &
BAFFERXTUES? WL R, By mEE?
FEFEABEHPRE? B2 AR T LIS B E A,
TRV SV SCGEA ML, 7T AR £ HHER, e L
RN, WERIERFATANTEEZHEE,. XENARY
WE 3 #h. B EICR MR R E,

1. BHERER

HEICR RIS A REBRHR BT HRBITMAIC
o ICERMABEFENEE E BB B EL R EELE
RER IR, W0

A X O HA#§ 2002. 05. 01
O HF

FraE—AA %, EBURIEERR, B LIRS T, B RITW it A B,
A “BHLIE "R R M LA SIS —BBR
BORERY/INME R BY T T % 2 24 I R BURI L I M 2 B
i EEERBYWEMCR. SHEMUNRFEILRF. FLE
IERBNFAE R TR R

x| ¥
bt HibKiE 36H255
Mi%: 62003567

=ZH: RigERBANE; REEER,FEE5T,
POA . HEEEA PR A ; IRIENC ISR




H H il gl m] UG R 2 o] BT HATIE R A0
BRA/NTE =5, N RIAE R A, E W4
BB R B T AR, RBP4 s R
ETEH 2.
35 B #% 4 (Sample Criteria) :
1) moves into groups quickly and quietly
2) encourages all members to participate in discussion

3) asks questions to clarify meaning
4) others

INAFESIEEIEREIEH (Sample Anecdotal Record for Learning)
Group Members Date | Criteria ## | Comments

~

2. FER

TEAL KR 5 X —H 47 M (performance) B AR (achieve-
ment) il M — R 4T iR e, WARTHEMAMEEBC T#
WEEEYH, EERTUEESH, IREESNEIFEN
#HE, BEUTEXROLER DAEHFHEERANEEL
B
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A 3k 7R /L334 % (Oral Presentation Checklist)

Name: Date:

I. Physical Expression
A. Stands straight and faces audience

B. Change facial expression with changes in tone of

the presentation

C. Maintains eye contact with the audience

Il . Vocal Expression

___A. Speaks in a steady clear voice

__ B. Varies tone to emphasize points

_ C. Speaks loudly enough to be heard by the audience
D. Paces words in an even flow

E. Enunciates each word

[I. Verbal Expression

_ A. Chooses precise words that convey meaning
____ B. Avoids unnecessary repetition

___ C. States sentences with complete thoughts or ideas
___D. Organizes information logically,

E. Summarizes main points at conclusion

(Adapted from Airasian, 1991:286)

BUMA O LRAERMEFEE D LBANHERR. EE
EWMBFAE DL F R WG RRI, MES HMERE AR
REFREAR RS A ERA, MOEREHER AL TR,
B EERBEWS EE R, WAARTER. AR, BT&
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RAVENER , B REEEZE, FRALAREHAEERNT. &
BEREEETEAE,

WG RBRET AR+ F AT, BRERER
X -3°9-%

1) ERE—TE A R REAR, BA P BRERE,
— AN B 43 2 7N+ B B [ R T X AR A, T W R A
H e

2) MELALI— B —Fin e B G 2T R . BRI RETT
BRI EAERT R E A S Ak, B Ok BR3E 13 TR
e, AR AN A KB 10 T, AR 2404 10 BREA 13, Al 45 X4
RIRRGR N 77 5o 53— R BEE J7 Bk R BUB Bl 2 — Mn R BT B 22
AT R LA IES PG EAT R TP A 153 10 81 11 TibndE
R T8 9 HREF;6 B 7 A B S5 IT AR R

INATE B A A YER TS R ( Collaborative Performance Checklist)

Name:

__ Reports to group project area on time

____ Starts work without being told to

__ Participates in group discussion

___ Volunteers for group activities or assignments
___ Contributes ideas and suggestions

___ Does his or her share of the work

_____ Listens to others’ ideas

____ Does not make fun of others’ ideas

___ Gives others a chance to talk

Accepts majority rule without rancor

Completes assigned tasks on time

(Adapted from Airasian, 1991:288)
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BUMA/PMHE S P RS ERIFE R L LR/ DATE S F
MER, EBRUEFEL/PDATE SN OFRE. X302 58
HEBTERETANEMANER ETSSMANERERE
R REENEEIESF.

E{£13 7234 3 ( Writing Process Assessment Checklist)

A= Always =5 marks U= Usually =3 marks
N = Never=0 Comments

When pre-writing , the student :

Uses a variety of pre-writing techniques

Considers the purpose of the piece

Considers the audience for the piece

Considers various possible points of view

Considers possible formats appropriate

to purpose and audience

When drafting, the student :

Produces a first, rough draft

Produces subsequent drafts

Confirms point of view

Confirms format appropriate to purpose

and audience

Confers with peers and teacher
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Revises the draft for content and clarity

of meaning

Edits the draft individually and collabo-
ratively

When post-writing , the student :

Prepares a final, polished draft

Decides if and how the written work
will be shared or published

Shares or publishes a variety of written

forms

Decides which writing piece becomes

part of the portfolio

Throughout the writing process , the student :

Reflects upon the written piece and re-

vises accordingly

Confers willingly with teacher and peers ‘ \ \
Consults appropriate reference resources

as needed

Monitors continuous progress \ ‘ l \

EY?E&EW@%E?@E%EEEY?‘%f—‘%fﬁﬂﬂ\?’nﬁ!ﬁ'—%fﬂé
PR A BIE R HRR.
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3. xR

M ERSIFMERMEMY, AERERDR T ME LBIRBE YN
—RPR e, IEHIN ., —BBITRA 3 MER. BF . BRUXK
ik, THE3IMHERERMEH .

Numerical Rating Scales
Directions: Indicate how often a pupil performs each of these be-
haviors while giving an oral presentation. For each
behavior circle
1. if the student always performs the behavior,
2. if the student usually performs the behavior,
3. if the student seldom performs the behavior and
4. if the student never performs the behavior.
Physical Expression

A. Stands straight and faces audience.

1 2 3 4
B. Changes facial expression with change in the tone

of the presentation.
1 2 3 4
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Graphic Rating Scale
Directions: Place an X on the line which shows how often the stu-
dent did each of the behaviors listed while giving an
oral presentation.
Physical Expression
A. Stands straight and faces the audience.

always usually seldom never
B. Changes facial expression with change in the tone
of the presehtation.

always usually seldom never

Descriptive Rating Scale
Directions: Place an X on the line at the place which best de-
scribes the student’s performance on each behavior.
Physical Expression
A. Stands straight and faces the audience.

stands straight, weaves, fidgets, constant, distracting
always looks at  eyes roam from movements, no eye
audience audience to ceiling contact with audience

B. Changes facial expression with change in the tone of the

presentation.

matches facial facial expressions no match between
expressions to usually appropriate, tone and facial
content and occasional lack of expression ;
emphasis expression expression distracts

(Adapted from Airasian, 1991: 290-1. FiHBH.)
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PrBEREERT ANBE T EREEE B EM, 5—F
TR RAT REE R TRIR . VA SK AR TR HE RS R 1
Excellent Student consistently faces audience, stands
straight, and maintains eye contact; voice pro-
jects well and clearly; pacing and tone variation
appropriate; well-organized, points logically

and completely presented; brief summary at end.

Good Student usually faces audience, stands straight,
and makes eye contact; voice projection good,
but pace and clarity vary during talk; well-or-
ganized but repetitive; occasional poor choice of

words and incomplete summary.

Fair Student fidgeties; some eye contact and facial
expression change; uneven voice projection,
not heard by all in room, some words slurred;
loosely organized, repetitive, contains many in-

complete thoughts; poor summary.

Poor Student body movements distracting, little eye
contact or voice change; words slurred, speaks
in monotone, does not project voice beyond
first few rows, no consistent or logical pacing;
rambling presentation, little organization with
no differentiation between major and minor
points; no sumrmary.

(Adapted from Airasian, 1991:294. f§EBH.)

PATR 2 13K B TEAT AR HER iR B 45« (Airasian, 1991:295. 4

HEX.)
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: 3

Excellent performance Groups words logically when reading aloud;
changes voice tone to emphasize important
content; alters voice and pace in accordance
with text punctuation; can be heard by all in
audience; enunciates each word clearly.

Average performance Usually groups words in a logical manner; un-
even emphasis given to important content;
tone and pace follow text punctuation fairly
well, loudness of voice varies; mispronounces
some words.

Poor performance Reads word by word with no logical group-
ing; speaks in a monotone, with little change
in pace or voice inflection; speaks too softly to
be heard by all in audience; slurs and mum-

bles words.
DU RSB BRI AT R 1R A 261156 B

EBEITHIFE(GFE (Attitudinal Performance Assessments)

Name:

Observatory Category: Effort Often Sometimes Never

The student:

1. tries to improve reading abilities & [ ] U
habits

(Examples: pays attention during
reading group; corrects own work
voluntarily; follows directions; re-
sponds to suggestions; identifies

work needing attention, etc. )
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2. does not give up without trying O (] L]
(Examples: tries to read indepen-
dently; maintains attention to a
given task; rereads a sentence to
figure out a word; persists in trying
to solve own difficulties; uses the
dictionary or other references to

find information, etc. )

3. asks for help when necessary O O ]
(Examples: asks for clarification of
directions; asks questions to clarify
task; asks for help in pronuncia-
tion; asks about meaning of words,

etc. )

4. helps others when appropriate O ] ]
’ (Examples: works constructively
with a partner; participates fully in
collaborative/cooperative group ef-
forts; helps peers with directions,

etc. )

3 R e e N E S P | B (PR g o $rid I e L
WORBIIERE N A B SR Bl B W MR A O R HE I RN, 2
BHRLFEHMNA ; SHAFTEHBN, REMCRERH B,
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E{EiFf4 & (Writing Performance Assessments)

1.
2.

The topic is stated clearly.
The details fit the topic.

Revising
3.

The details are in an order
that makes sense.

. The final copy is well orga-

nized.

Editing
5.

Every sentence has a subject
and a predicate ( naming
and telling parts).

. Pronouns are used ‘correctly.
. The spelling, punctuation,

and capitalization are correct.

Post-writing
8.

The final copy is neat,

clean, and easy to read.

oo

0g

O

WRITING ASSESSMENT Name:

. . Needs
Evaluation Excellent Satisfactory 1mp ‘
Prewriting /writing

0 U
U O
O O
(Il O
0 U
O O
O U
0l O

BRI R FERTEEESREE BUHE
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Wi iEfE R (Listening & Speaking Performance Assessments)

LISTENING & SPEAKING ASSESSMENTS Name:

Evaluation Excellent Satisfactory Needs
Improvement
Listening
A. The student listens for in-
formation. U O O

(1-2 Listens for important
ideas, facts and details. )

B. The student evaluates the
speaker’s presentation. d O O
( 3-4  Identifies the
speaker’s main topic and
purpose. 5 Suggests im-

provements. )

Speaking

C. The student presents infor-
mation effectively. O O O
(1 Prepares in advance. 2
Tells ideas in logical order.

3 Keeps to topic. )
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D. The student exhibits good
speaking behaviors. Ul D U]
(4 Speaks clearly. 5 Stands
tall without fidgeting. )

(Adpted from Airasian,1991:276-8. THEH)

WFUEIRAL Fe X 2 4 M AT UL B BE, T KRBT 15 B F HE
55 Ok BRNEBRBER, KIEESRE/EEENHETIF
fhio

BREES: MR B (Sample Product Assessment: Descriptive
Paragraph)

Criteria
The paragraph Yes| No | Comments

Is about one topic.

Has an interesting informative topic

sentence.

Includes adequate detail in the body

and each sentence is about the topic.

Includes vivid adjectives and strong

verbs.

Uses linking words that show clear

relationships between the sentences.
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Has an interesting concluding sen-
tence that relates to the main idea in

the topic sentence.

Has complete sentences.

Is punctuated correctly.

Is capitalized correctly.

Has all words spelled correctly.

WRBIEH G EEN MR X B EEAR I HEN, M2 E
AEE RERENNEFANMERNE ATREZE A
FSMHERBIEHRS

#5745 AR 4 (Sample Criteria for Assessing a Short Story)

The setting: Where and when does the story take place?

Main characters: Who are the people in the story?

The conflict: What are the problems?
Internal Conflicts:

External Conflicts:

The main character’s goal: What does the main character want to
do?
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The plot: What happens (se- | Language: What interesting lan-
quence of events)? guage has been used to add to the
story?

(e.g., dialogue, imagery,
metaphor)

The resolution: How does it end?

SR/ AR £ BT A X /DR E AR R EE, I
BEGR EIBAY BERRBHURE TS,

EMT RATARITMARAEE
(Problems in Adopting Performance Assessment)

Moses ( Lockwood 1991b: 5) 48 i , B B3y 3 JF B 17 H L BLIF
i, BRI T AR T B A o

BRWEERENMFES S E B A B#HITITHHRIIT
o FAERIFEX F 5 G044 B A BT X 51, B AATA KR s A
EFBEALE, A, XFEREZMERIFHERES

RBRFB AT RV SRR R, EHRBRANEE
X— LA EA R TR E— i, RATTEEE SRS
XEEAREE B RS ; BUP A MEX KB REA BN R IMBAE . B
.

1) A 2 LE R 8 X A R AR 5 ReHRBIARE R . X Rk
BURMAIZMBAER, et WA EE/E, AEiLEAE I AE N
T 7= A 2K MU

2) HUTRIFSRBAR, AERILERNRA, 2% lx
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UTUE : “MERMEFELLE T E 2B MR b bk YIS #
AR B S S5 E A m s A APk R

3) KK ATREAEMAT VRIS . FES 5B E AL
YOS RO £ 52 0 A 58 2 AR 1R B 3 A VR A 07 3K,
ATERCHECE TR RETEEEIFEREE, U, &
WEE R XK S SRLERN,

4) RIFEARKBBREYE, & T EKXER, 770 RAFM
W5 A AT RE R B BT, —RE BUMGR G 1F L R, AN B BUR A0
REBI. RAXE, AT KSEAR BT RIT A R4

BATE AR AT N R B B E A8, AT LASE BB —
TAT RV R A, FR B B LT LA RIS

« RN RGRERFENBRBER AR BULER?
TTRARRER T 2AERRELHR L . AXEFTIHMEEAER
HEMARE R, XREFRAZICIZ KRR, dABRTE MR I
BEHR 25 R A] LAREREE <o

- RIMNBATAAERNTREAXRETLFE?

T RARBIERFEZERRRZE I W KB E T, B804k
WAES V%, FEAMRAERTRESNAE B EM,

s BNNIRESITEE—ANEREESHE?
TRV T LU BY IR R BAR B R R R, (R B A KB i
EHIEEENMLMEH,

- RIMYITEFRETHARFER RN ESITR?
MTA T K A ERRS S5, FEET ARG T RAR
L RAPUR . BRI, i T T8 TR R, KRR
H R BRI R AT 7E R

B , BATETHRIFIR AT A RBVEAE RS , B 5 SR ) T X
FE— LB R AE I -
1) BfE PR GRET A FR) 5
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2) BUBER L BN R AR 5

3) KKRAARKHSE;

4) REERNHEE;

5) AT ARIUL S BB

6) B HLHIARHERB B R 5

7) 17 RIS

8) EXEHATE M-S /ME (MHE . BHERREL) U RHMLE

Summary

There are four essential characteristics of performance assess-
ment. First, the assessment must have a clear purpose that is un-
derstood by the teacher. So the evidence-gathering and scoring
procedures can be fitted to the purpose. Common purposes for
classroom performance assessment are grading, grouping, and di-
agnosing. Second, the behaviors a student should demonstrate
when carrying out a performance or the characteristics of a
student’s product must be stated as performance criteria that can
be observed, rated, and judged. Without a clear set of perfor-
mance criteria, it will be difficult to accomplish consistent, struc-
tured assessments of students’ performances. Third, a setting
must be arranged which allows the performance to be shown. The
setting may be the normal classroom if the activity to be observed
occurs frequently in this setting. If not, a special setting must be
established. It is very desirable to keep the conditions of perfor-
mance the same for all students. Finally, performance must be
scored and rated. Going from most qualitative to most quantita-

tive, three common ways to summarize students’ performance are
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anecdotal records, checklists, and rating scales (Airasian, 1991,
p295. Slightly modified. ). As teachers add to their repertoire of
assessment strategies, as they turn on the power, push the “play”
button, and prepare to “film” a student in motion, they are mak-

ing him a lifelong learner.
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FBAFE VRE R IEEE L, B BOmER 5
Ethical Issues and Teacher Responsibilities
in the Process of Assessment

FERBRER

RATHE WO B E RSB LA RS A AF
A2 AUEYE? HRAIX— L HAT R
B, RATE ARES KRS MR ARR, EREE MEF
A RBLAIT B BRAR LA R LE PRSI SEBR P33 R IE 5 AR
TSEIRE IR FRATIET 4 (303 A IR 2 75 Y 1 L S R T 3
MEEFTERAR T ERO I MK MRA
B IR ABAT BRI AT R A8 BT 45 B R BUR B HE B
T UM B T A N AT ER 3T P LL

BIEJLERARB T A B MR TRURTEEFN
B, RINEREFARBTH NS RE - BT LT
BER NFES, EX—EE BINHSIFERES EEFR
HIEE ST RIZE G UE 15 B I SEBRPE | AT R Rt AR,
BURE IR BEAT J RV A5 I B0 1 FERIASR (R R
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F—T FEEMK
(Types of Information)

EESHFP, RIN—BRAFRGER . cEERNERERE
B EHEEBRAX EA AR RERTE RS TR 6 5E 3 /%
SRR A ERE . EREBMNEEMNTE KT
BITA 22 I ISR — 2 A W B R RS 24 63 4
A, AR ATRATAT AR HE X A — K Tkt B8 — PR HH (Gene-
see, 1998:55), 5 E R ZEEA HH K X AR, (H S RAT
YA MIANC BV LA S RIEAR KA B X6, RITREMEHTE
fr s T FIF] TOEFL 8 T 640 4, REEBIFM 7. ZEHHEH¥
o RATEAE RN XA E RSN, BURNISHFI =02
— T RE B s K AN BN EE MR, —&
YR , N2 b 3R 18 2 Fh SR 15 BUBT LA SR E A 915 BE A BT 4
WERREE . BT BRI, BRI T @A 8RS,
B EERFE RIS ERAREE, BXR¥EROFE
FE B ABA TR T S B R E— M, BEHREMEN,
FHRE LR e A, B R B G ok el LR E B, E a4y
Bk, REESUNERZEREKENIZANRBX— &, UE
BB B,

—F MR EERE
(Key Elements of Assessment)

GRS, RNFEZRFLZHE, TBRFUTXE:
e NIFE
AT IHER AR, EMAEE SN A T, BT A ¥4,
BHET RIS, 2 AR BEF NI ARK S, TR &
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2 AERILERR, STEEEER,

- LR

RAETRIE B WER, NSRBI B BEEMT 2R
B, REX/NNEEZLS FEESSFBSERBINEBRE.
W B RPN EERE T

D) IMBEFETEREFTERES IR WRE, AT
TR ERERAZ?

2) KA ERE & HEZ R ERE?

3) A B R IR EE R ?

4) HFREA BB X RME SR T 7

5) ¥4 KK M SREEZTXMEBWETE? (Genesee,
1998:57)

BEEBRESBPARER LRI, TEREMAEREE
HNEE, MAREREEN . BAERE, EMEBHBERRR
HetiE,

. WTHE

AT HEREEPRLHN . LT FRXEBARERE
B, R EEEREPRE, AR BT, BURL80% B
fIZERT AT AT SRR B | 5K 4

. B5E: HEH

Al R AR R R A & I S S S R — Bk, W0
BFE—A a4 LR IR S R E R K, B4, XEWRNKRZF
B, PSSR E)Z, MEE R R SR, HEUT E# i
T ERN—RME T ESHEL T HERAMER, Flm. Bt
2 B ERE N UE B ATE, FA N ZOE = HAEIC KT
+ R K T LIS ARSI E R 1. M T ILERB, N
T VRSB BLSR , EOm R R B R IFAG TE Bl

HFRAT RN EESE B MRS (consistent) WEH K. —K
wEBHWERBIEH -2 E MR A REBHE. BEENER

95



RREMAMRBMNER. XRFEBITA B & (object-related ) Fl
A X (person-related) A KR E ~ M AWK ZRBIHE R,
BEEREE, NTHE FEERE B,

FRTTREERENERAZHER, AR B, TS
LAt AERERAT, BEXEPHEHGFPERALD
(Genesee, 1998:60),

- WE

Gardner(1993) 1A K ZHIE % 1K (standard/formal tests) &R
FAEBUE [, B EA] 5 — S B mbr e etk . ERATEAER
YA EE AT R BUE, B EBW T — 1Rl F e
A B2 AT R R I ERR LR A B 5 T EL, 2% 2 88 11 AT 6t 1a]
M BB S AELLE G . R MERITE REEE
AT “ PR TAETE B %44 T #4719, 3R AT BB X)) e 4%
RINE D AT

BRI RIS TS RN R B AT E IR B is X &
HIRREE . BN . — B BRA 2 ER MR A R B ER AR
AR T AENC AR DR e R P 1T, X T RFE A R
BRI, SR MR ITRA S —ABRE

 wWR

R AT RS RE, TR R, B EB/MLE+
SEERN. BUEMER, EERTEEENKETR EELN.
B R B BB RO B E R ZRIEE T R

RSB, BUREER

1) RAFEENAMMEER U R AR ERNFES R, S)
RULE Z P LBUS B

2) H B4 FR R 20 R, B R X 2 B B
IR Rl A 5 2, T B ma B A 1B R e A A B

3) RAANFBON FEE M EEN;
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- WE

MERFIEERK, WA FE—FEAT IR, MIEXH,
SR FbRMEAL I EE 7 k. WLEEBERT 4T, MARERBAREN T
BT, DARIE R WA, BUFE BRI AE, IR E R E TS
B E B, RBUE I URER ik W Wi/ MU o

WY RATEA BT XML &6, #UF ] B # A RAN A
AFEEFERN SR CFMEREE S . EFEIRFERA
—4:

1) —MEEHR—EY S FH—DRER, 5 — 1 EERE
HHXK;

2) MM T BEHETY &, #RY & HR AR
ZAhk;

3) —AMEERS T BN — MR 1L AR

1 ER B F o, B E] ELFAE T IRE S

1) 24 REY &R 28T ;

2) ¥4 BIFrFE R ID R ARG RS

o IR

2R AT AR SRR, REE HRNA RS
AR FE TR A Z , 1R 2R 508 1 WO A AR F A A, T
BT & ZOKEH RN, XERA AR ARIRAE,
ST PSR PEAL 3 — 2 4 I R B BB R AR o, 2 4 A X B9 Bl
R R ECEXBNF KB L REMES. EPD¥E
HED, RNEEBRFENRBELSRAERR, FRE SR
2 VL RV 5 UL e B K AR 5 2 A AR IE , XSS R AL
HORE SHERE K, I YR AE AT B R R RRER, EXEME
X ERCARITHEBEFERTEH

e @Y

O 2 B A N2 O AR T AR A
W, WY HABEEN - TRARERAELESIFH HIEEXHRE
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Fo W BBUTAZEFHIHEH AL R E C WEET RO %,
AT E AR E : RS AR RO RE AT 7
MBE AN HSMBEH#HTRT . WS - FXREMER
#38 F R — WAS A 55 FOPPAG AR HE A IR — 3740 05 35 KA M 3Rt
WG B, HBOWX A FR/NHRBER A2 R EH
B, AT EEEREBIER T, MRAE LB EENAEHERS,
BUMRREIOA R A B RS RAR AL T e R B A5 WS B R
HE,

F=T EHETITHEE
(Indications That Assessments Are Working)

1o L4 K TPAG L R 1) 2 A R B R AT g R A O X, IR B
P TRIEHRERMBEER , REAESEARFEE, Wl
HEERKBRE BRI T BRI, PRI Rt
7, MBFEEAT G, EHED, RIREBREIEME, BREEN
KUK BT

BRETHE KRBT S B P R EE PR ERHMER. BR
RERGEMBMAITLCRAH T URAREREROHAFZ—, U
REE—EHENNERBRTUEZN, RINEETRAIH
ZRPH—BNE A —-HELURESROEL, UERBHELRE,
FEL B P 2 4 BT S5 i S A9 1) BB LA R 2 W 5~ B YR
B ARRE EERER,

FHERN XA LB BN B © RSP DL R AR SIS X i
BERBTKFYH U RS ENFEE. EFRAELRD, FET R
SMUREE, AW AT DURSE B C KK FRIA R ER NS FES
%5 PR PbiEiE s, LRI A CHARRSEES . Hzmhe) Saefm
RELTTHERRITIRBRE— B0 R IR U B
B &R, X — A B AR BRERAIRE S TR ER .
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FWET BFERFMEEES
(Teacher Responsibilities and Ethical Issues)

PREAT N R BBV ZR B R & H A O R R, 52
A B REABUR] A A BOR R RO BUR 2 A B BRRAUR 2 AR TR
TR R B AR | B R 55 R 1B B AR (Jerosky. 1997
13) o BUBEITEAL 16 ShERRL & 565 IR 2 R X, B RO B 2 A0
¥, MARKEN DT BEIFE,

AT RN A HA I B P RERERE. (#3%)

iEf83E®W (Ethical Guidelines)
a. REW: £ LB D, BUTE FREXSIITRERZEERFR
HETRE
(Confidentiality: Teachers are responsible for the confidentiality
of information collected by them in the assessment pro-

cess. )

b. BERARL: — Mok UL, TEAd B AR B K58 38 2F A XA S UK R LR
REL BYY ., BERFEHFTEIEHBIHER,
BT X AT TR R E 4 S BUR U E A E
AR BEL,

(Privacy: Generally speaking, assessment should not require the
disclosure of sensitive information including personally-
held beliefs and views on controversial issues. Teachers
need to be sensitive to signals that students are not com-

fortable with something they have been asked to do or
talk about. )
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c. FRKL: B 5IFAEMAEMT¥ RN TR R, AR
BARGRNER . BUFAREREFEME KK

1
(Right to Know: Any student affected by the assessment has the
right to know the assessment results or obtain informa-
tion about the results. Teachers need to be responsive to

questions from the student and parents. )

d. FER: EHREIHEES P, BMS 5 E BN EZHFSRAE,
A FENEIVE, ME, MR AT EHRENS,
BRABEE L RALE B AN RIS Lo
(Fair Treatment: Throughout assessment activities involving
members of a class, participants should be treated equal-
ly and receive equivalent learning opportunities. Also, if
the assessment requires that students are selected from a
large group, the selection process should be based on fair

criteria. )

e. FESB . FHAR - EWVLAIRT, ¥ I 5HLHALERM
i, #¥FRAPNEMIEETRARA TREBHMER
A, MARKEEASEIFE.

(Conflict of Interest: During assessment, learning and improve-
ment receive first consideration. Assessment interests
must support effective teaching and learning, not detract
from them. )

. BUBRIBREE . BUBEFEN A KK MW UR =R EHE
AR AT RATR . AN R A Wi ¥
R, NERE2ECFINAR FENAR
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PLRHGE N . BURE MR E SR EHE R

(Teacher Responsibilities: It is the teacher’s responsibility to let
students, parents, in-school administrators, and other
teachers know what you are doing and will be doing.
She/He should present responsible reporting which
means presenting a complete and balanced view. She/He
needs to present a comprehensive picture of what has
been learned, what needs to be improved, and how to
improve. )

(Adapted from Jerosky,1997:13)

Summary
The information collected by teachers includes homework, work-
sheets, projects, structured performance observations, past aca-
demic records, classroom behavior, questions and answers, pos-
ture, enthusiasm, etc. There are three characteristics of informa-
tion: practicality, reliability and validity. The quality of both
quantitative and qualitative information is vital. Reliable and valid
procedures for information collection are essential for identifying
students’ needs and status, for planning and selecting appropriate
educational objectives and learning activities. Validity and relia-
bility are not absolute but relative qualities. Classroom teachers
need to consider factors that can reduce the reliability or validity
of an evaluation procedure. During the classroom performance as-
sessment, teachers should be aware of the basic rights of stu-
dents: confidentiality, privacy, their right to know and fair treat-
ment. And it is the teachers’ responsibility to take learning and
teaching into consideration. They are responsible also to report
the assessment results of students’ achievement, progress, and to

document further needs and future plans.
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BLE IMNEREREIFES
ELT Assessment Trends

FERRER

IMEHFRETFMG A LR KEMM S, NEE
RATFHE BRI IR A BB R K VAR URERA
LR EFTBEEEE, ERARMEE S ARSI &
URANSEAE A MR AR S AL, LR E SR F
BE AR ML TR B TE AT HARABEAS
BHEFERTS . IANEEEL LRNE—PHREE
BEANMT—RHERIMNEBE THEE—NBE L X
FIGEA BTN, TR S FA BSA BISME R =K
Bk,

T IR EAT A RIVAE & 7 X0 F A MG 2 S M 2B
HAT AR ETER , SN o] LIS T 4 TR R FIRE 7 DA R %
REERA R IMEH A LERIEFF A NFE I 268, [
NEBBRRTIFUARM I RRE AR K, IMERESN
RV B SL R AR TER . BN . R KA E
Sk, 3k ] A BE VR A B o 50 ) 2 L & B F 6 A (Darling-Hammond,
1995:253), EXIMEBIMM R RERBER , B AMUE R
SEATH BT, BB — ¥ I H RIMEFE AR,
FEX I A & B (Farr, 1999), 170 R BIEAL P ) 18 78 o) &
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DA B B HRSE A8 A IR et 39 £ 02 K 0 DA B2 T L DR X K
W BEFJ7 i TR B BRI PR TR & PR B R SR R
DUEHMEANRBESESEREEREATRN. TR, SMEBIN
iuppll NNl gy uE s T

- B E A=
(Teaching, Learning and Assessment)

BEMRETFAE=ENS SR TRES B, R
HIPE R RBUTRFE A B S5 ¥ N ERHRES, BV REFMSE R
KRFTHEFHREANIR, RETFMEA BTN A REAE R
e RHBOR T E R G —F OB, 05X 28 BOR A UA FI T B0
KB R, FeHE A F FEFREAN B E TR SHhABK
WA R ERIE BRI BE 7. SR BT BB E — A KR FAE
FoR AR T AR P B PR B T AR SR, AR
RS SR T WXB, TTEMTNNZEIHRD, RITBEENE
A MBI S AN E R E T BRR . FUL, BURFESF PRI
AN A 2 R R P (L RB AR R 22 A 92 ) 5T NI AEAE

ME T M & B VA A 2 S R ARG 5 —Fi R
Ko MPUREMRAE AR EIPRFEEA N B, TiERSTR
B EH BURERAER — MR A E T & U A R 1A b
TR PR A A 2 25 A L AR, BB A S 2 A RE ELIE SR B A T T B 1 L
X F R E M, RIRE AR R Rom XS TR, R
SR R B A T AR R RIS, BUR—# A M —
ZEBZFAERRELAR, EFARA R ARSRE, &
SR, RS T B, 2R ANBCEAC KA R, FS
BT AERNFI AT, NFALHEINAES A,

S BE—A R ER B %, FRRENREERRN
R, AN EC ¥R S T EE, IS BRMERE K
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KEAHRMAABE., FEEHEINEHERE, 2 ERRAL
B, R b BUNEEMERMREHIUR, ibFEREIMENAE S A
REEEN, REGE NN E QR BNRIFT £ ARAERE
HBOKRES . KT KR ERRREPHE AR,

=T BREREAMEEAHR
( Assessment and Curriculum)

REATHRIVHEE R BN RIR B4 R RAMEZ R
Eo ERALEHEMBTEOHE MEFLEEBETEZORE, X
HARBRIMAEBOEERIRNL, FAEDMURR S I A MR,
BRUBBMSE Eh#ES] RERFIMSERpEST, R
THESHITHIT NI BAFTENEZG, 2T AERB R ¥
SR VBRI B g R RIS S S AL BRE A REE S T (Dar-
ling-Hammond,1995:160) . X#, FEEIME¥IPREERS
R ABVERZR, FFRFZUEOER AR EEEE S ® BRE
% BTN B ¥ I TR AR, AR IESHITAS B C A

¥4 ATEFRE P ERBRAITNHF R AOE B Rt &
RHEWE , SR E—EWE , ib¥E4 S ERR#ETH S
ERR—EARE Y, BREESIEESEMAS, #38 (social
interaction) #15 {E (collaboration) B HE E BN B, MUB Rl F%
RS WA F TS ENEES T, BFERBE5EEN
LhriE S ARG S  NEME X LRI HRBUTEAE, 84
ATEZH A EN, ib2E TR EFHNEIE ., REHFEEN
GRS BR E R X RATBE K W R B
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F=F HEmEd
(Challenges and Changes)

4 RSB BT T 1 T A0 VAN LS AN O S R I P e A
Ak, BURERMARBIBEIEMEE O MEEZR . #IF—BNRE
XX HAWRMITEHENZRIAXEER, MK EHRE
RBEFE, BB AR HEB N, TS FERTLUE—#E
BEREIERE , Y24 BRBBA BT LR TS T &L
L AERE R TR, PR T RN RESAFE
H, XA BAREAESEERERS I, BEA TR
ST b S B A R R B BB I AT BEA S B B2 I M HER 5
FARE I (Gardner, 1993), AT RBRINTEIFMA PN EBOEE
(Darling-Hammond. 1995:Chapter 7) :

1) AEXEM (Collaborative Spirit) : T 15 & % i B A
5, B8N ER , RAXF—XERTEEENRA KEM
AL

2) BAWEHEILEIIRYE (Standards without Standardization) ; il
EVRYE ST TARHE B

(1) BFERZEHTFE, 0 BEER FEEL FEEL.
NATES AN NEIFE;

(2) #FAEFEHFENEL FAMRANER GEFRRE AR
WA FEMARF S FEBRATRIUEAARRE AL &TF
1 e R 2 70 (Cohen, 1990. p31);

3) BEENLIEENBURBAA (Creative and Energetic Fac-
ulty) : BHU B A& A M R SR U,

RETHARAMGNEEEIGHNELNER ¥R
HE” HRIE 22T S 5 DU T B RSRERA BRI M ( Darling-
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Hammond, 1995: Chapter 7) , A% I AR H—MES, Bk E
R—1XEN, 5% FE M RERBREFEMEE, TS5 ZHEM
IR BREAANEE, RITERIEFEFAZIRFMAIE
MBE ARSI W . S 5 MET ME (¥ LM EAH
RH U KEBRE) M R EREFERINEERR.

EMYH RETAHARWITERPOZTE HiEE
(Large Issues Addressed by Performance
Assessment: Multiple Intelligences)

BEAT BRI A H TR BRIFME T, RES
HRIIGH B TRERXHBF BRNBEEFREAMTMERR, A%
BB YA ERWERINEY. ABELXF BE.FE.
BF R R R H A £ R AE T 8RS 3k & 5 B (Gardner,
1993), FrLAiE FAE AT — b 81— B 30 30 T B sl 8 001 =R 1 W %
A2 S RS AR BB R A E A A A, AR R T2 A G R
A o

Gardner(1993) ZEA MK Z TR 1) —BH A BT ARFTHA K
LS ESE N HESXTHER), BEEEEE I (BEM
BEEHAEES U RB 2 IRE ), RIS S (FER T B —
ANFhERZs I R AR I s R E X M RE O, I TR
I SMRHEA EKZE), T 5T )1 (W Mozart, Leonard Bernstein),
BRIE 3 51 (G T A~ B 4K 57, 53 A A — 0 40~ Afe ol i) 7B R i o
SLBES IR R B R F T ERINE), ABRXRE 1 (B
fb A BIBE S, INBOS &K BUT OB EA %) E RAVRE N (BA
HOWOHRNEES) . BRI TENANH—ABRES (nat-
uralistic intelligence) o AN, B F AME HRAZA LR, X
ILEMEZTENBEBETREAZEREEHEWRA. 5IAF RS
TEE A A , B AT LA B BT A R AT AR T R BT
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SIAX —FBE T MR R RA X, T B RS AT R E & ER
PAS AR 9 77 A SRR & o

FREN -G, THFIRTHASBBEEFRAOER, 4
KREBANTENHE TEENXROATFEE TS I REM
TR RERMBIE NITIF T 25K IE .

1. FERHESMEBER

Searle (1969:65)7E iR B % i3 i) L 3L I BB 45ty , RATTA B
KIEE: 1) HIER B 2) AW B8, fEEERRIES, RiEE
FRKLE AR T25 3 o] B U 18 & AR B T 1 3 R B &
%o

SRIG A X (1969:69) , B i R UL bR B & “TEKR"a “&
K ERER B CHAR, RE—MITIEE BMBRE-RXE, &
H—BOE , EAE P E— N A6, NXF b, RATATLAE
0 MAARELHNIETTT N, MiARELRERERE LKL
W ARARELN. 2EHELFFIZH RN, A 6EF & (Spol-
sky, 1990:11), AigHEE B4R MW BN, ZEHATRS
SEHEBENTHBREER T / hRk BRGNS TR /
M & ER A ALMERS K SIETIM /. FiNRER:
MRS HFE EX— & BZXGHRAN M/ A SE61E, &
LA “EHELBMIX” (Authentic Test), AMEH “HILHIL M /X
BR” (Authentic Communication) o

MHSHBEEM ST , X — A F# T R eT, N 18
BHRME 2=, B MR — A~ T = B EEEM R E
o

2. ERBEHMRETAHRIATR
ZLE NN SERANLEZRE, RETHRAIFEK HE
BREES - TANEMENREREE. ANEBIRSHEN, &
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e NRMEARN . 208 HRMREN ARG 4
RABBCEFTENES, FHARRBHN I E, ERIHKNE MR
T,.WEBR, REBC . RITAEA T RIBAE RN RE K2
B BMARBROAERBEMARNZHAL, REBHEE TR
W& 2 (Gardner, 1993),

B, ES R ERE, RINIEAA—-RoFEOLREIEHEK
55,984, BUNSRAT IA R S il — R EETHHLS, .
Bl P S, i RE e, K 4 ) B84 A il ;
HRMATHBABRA, B LT — L8R, ZIERTE £5] T4
1o BUBXF4 B AR RS, MR RBRE N BERSFHK,
FHESBE, NI ER R E A F SR iR .

3. ERBEHNBEEH RBEABURHEARK

RV EHRWEZTE AT AR EBON FR A RAEK
RSB R SI IS, AT M EMP B EERE RN BE T E
MRENE . RITEHBEEFRGARERNEN N ZE BT E
TUR N AEHEAT A E B, AF TR g R B A A
%§ 70 I FIAT R VAL T EAR, FEXT AT E X T B AT R B
REEI.

4. FIHNMER

2SI BRI 4 AP (Dweck, 1999:1) : —R ¥4
%R A CHRET, X RS HLEE ARy = 3L B 47 (perfor-
mance goal) , #E X BIRHNFAE , AESFIRAE XK BSKER
HOHEES . SRR STR IR 4 B 508 R T RS, 25 5 R
X2 > TOBh BRI RBE , AT A Z SR B B WA BB, A
NEH, FoREEEIRFTRAB AT, XF BB
#%: 3 H#R (learning goal) . XEFEAKEARRNRABCE N
Hle, YERREAHEN, ELEMBRS S, BB, N
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RIEEEA RS SHHLR BAR, & F A RBHE 51 A R KA
TR, REIEE—F 4 AU REE X | T H 88 5 IR #4847 Wi B
#o

RENENAESHEINEFUREARRREENT
Ko BRATBIHHES AUE UG, & 5 017528 B4 MERRE .
F L0 M EREES

Zi¢ BETM
(Beyond Assessment)

BUH DL LIETETE S AT E 27 A FLIE BAR P 2 B AR 22 DA 3K
o fEX%¥ BT FEMEARKEA, Gardner (1993) WA LB E
IERIFRARIF# LB 69 B AR R R - 2/ RS QI FE T B9 X R
A 1 B, BRI B B 55 SCAL R SCAR AR R P R, 5 B4
fh 5 H OB RO R EYRRE R, AT TR A K
EE AR A AP RR B BER P —, R UL TR
HERIAMME, FRHRE T E HIER BRI UEA” 8R
Fo RA¥ERAN HENBERIIFFXUBA"ZE, 48U LR
RIECWEE, EWEESIP, FEXAHHEHNBE AT KR
B, B BRI, F2X HERFH,

ERBHENBEFHZUBRAHERIBET, RINELTE
B HEREEE Y. RATM R AR ieR 5 RE (Gardner,
1993), XRZEARBEREMETN RERERENEE, X
AR R B UM E ST MAN B F ST ER N T H. W
B RTAROUE B REUN EE R RURBFEBEARAAEES
E—EETHA, T2 4, FRE LA, BITS5EIMZR
HWEE AR . A, SRR E AT Bt A BRAE, B0 AT
R BIBROBESHMAERNEERHAXR. HEXAFH
REBREMEINDEARMYLERN, X TETENEEN TH
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Foxt I AT o R B PFAG AR, AE T DA B BT R 8% P i
ERAH ARSI AFIES B RIREA X, T B B9 ik fh ]
i, & E S USENITAMS 5 RS HHEES, b
KBISMETE S ¥ 5V I B 89 (Gardner, 1993)

Summary

1) Teaching, learning, and assessment are integral to the daily
life of classrooms in which assessment has become a habit of
work. The teaching and learning process is interwoven with
classroom assessment. By creating a system in which assess-
ment is habitual and supportive, we increase the probability
that students will be able to improve their personal competence
throughout life.

2) Evaluating student work from multiple perspectives is another
form of validation for members of this learning community.
Through teacher-student, peer and self-assessment, students
feel valued and learn to take responsibility for their learningA
outcomes.

3) Assessment supports a shift in curriculum priorities from cov-
erage of content to mastery of skills. Content becomes a vehi-
cle for students to develop intellectually, to demonstrate criti-
cal thinking skills, to generalize, to recontextualizing, to syn-
thesize, and to apply this learning to new situations. The
change in curriculum will liberate the students to take respon-
sibility for their own behavior. Most important, at the heart
of an integrated teaching, learning and assessment system is a
creative and energetic faculty ( Darling-Hammond. pl56;

pl60). In performance assessment, multiple intelligences
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theory plays an important role in that we are able to see our
students as individuals with different strengths indifferent ar-
eas. In order to make our teaching effective, make sure stu-
dents really understand what they learn, and be able to apply
what they learn, we need to enhance the communication be-
tween teachers and emphasize the awareness of the consistency
of student learning. We should also see the connection between

courses and be able to go beyond all forms of assessments.
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Bt %

I REFETEH
(Sample Classroom Assessment for Teachers)

Sample Unit: Exploring Friendships

Assessment and Evaluation

1. Self-assessment Bi¥

You will be required to complete checklists to assess how well you are
doing during the processes of reading, writing, listening and speak-
ing.

2. Peer Assessment Hi¥
At times, your peers will use checklists or writing conferences to pro-
vide information about what and how you are doing, and you will do

the same for others.

3. Teacher Assessment and Evaluation BB 5 547

* Daily Assessment; Checklists, rating scales, and notes will be
used to record information about your work processes and prod-
ucts.

* End of Unit Evaluation: Your r;%ading Logs and Reader Responses
will be worth ___ %. Your writing activities will be worth
% and your speaking and listening activities will be worth

% .
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Sample Lesson 1 Introduction #fif

Instructional Practices REEFED
* Talking Circle

¢ Silent Reading

¢ Reader Response

* Discussion

Assessment Suggestions 1 B i

* Use a brief checklist to observe students’ discussion abilities.

* Make anecdotal notes about students’ listening abilities.

* Conduct teacher conferences and peer conferences about their oral

reports.

Possible Mini-lesson Topics f{EIREB

» Explain the concept of Talking Circles.

« Explain how students are expected to structure and use their Vo-
cabulary Logs.

*» Discuss effective listening behaviors.

Class Process RESR

¢ Introduce the friendship theme through a Talking Circle in which
students feel safe expressing and exploring ideas about friendship.
Students could discuss such questions as What makes a good
friend? What does friendship mean to you? (15-20 min. )

* Divide the class into small groups (three or four students per
group) and provide one short story and one poem to be read silent-
ly. Give each group a different short story and poem. (15-20
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min. )

¢ Have students record any unfamiliar or unusual words in their Vo-
cabulary Logs.

* Have groups briefly discuss their selections using a Teacher-pro-
vided Checklist to guide this first discussion. e.g. , Who were the
friends in the story? What was their situation? How did the sto-
ry end? What was your reaction to the ending? What particular
aspect of friendship was explored? How did the poem add to
your understanding of friendship? (10 min. )

¢ Instruct each group to choose a recorder and a spokesperson. Have
each spokesperson briefly report to the whole class regarding the
discussion in his or her group. Make class members aware that it
is very important to listen attentively to what each spokesperson is
saying because they may wish to ask appropriate questions, and
choose some of the selections themselves.

e Conduct informal teacher conferences, giving assistance where
needed, and making anecdotal notes about needs to address in fu-
ture mini-lessons. Encourage students to engage in peer confer-

ences about their oral reports.

Teacher Reflection TR B

» Are students able to identify different perspectives about friend-
ship in what is read? What can I do to help them think critically
about the various perspectives?

* During informal conferences, am [ able to build effective platforms
for students so that they can continue their writing processes with

confidence?
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el 2
Sample Lesson 2 Writing E{E

Instructional Practices R EESED

* Writing Process

Assessment Suggestions & &Y

* Use a brief checklist or anecdotal notes to collect data about
students’ conferencing strengths and needs.

* Evaluate completed paragraphs according to previously stated cri-
teria.

Possible Mini-lesson Topics fRER™E B
¢ Explain procedures for peer conferencing groups or partners.
* Provide samples of dialogue and criteria for punctuating dialogue.

« Explain procedures for use of personal spelling lists.

Writing Process: Paragraph F{Ed#2

* Conferencing: determine, with students, how peer conferencing
groups/partners are to be chosen. If students are unfamiliar with
this process, they may be most comfortable working with a friend
for their first conference; however, make them aware that this
configuration will change to provide them with a variety of re-
sponses to their written work. (5-10 min. )

* Support and guide students as they conference with peers about
their draft paragraphs. (10-20 min. ) Students may use a short
Peer Conferencing Checklist or a set of questions to guide their re-
sponses.

* Revising and Editing: Have students revise their first drafts, tak-
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ing into consideration their conference group’s/partner’s sugges-
tions. The teacher may wish to use some of this time to revise his
or her own writing or to have extended conferences with individu-
al students.

* Instruct students to edit their paragraphs for spelling and mechan-
ical errors. A Proofreading Checklist which lists specific criteria is
useful during this stage of the writing process.

e Post-writing: Have students share their completed paragraphs
with a partner.

* Pre-writing: If time permits, involve students in a pre-writing ac-
tivity (e.g. , clustering or webbing of ideas) for their next pieces
about Friendship. Explain that they will write a dialogue between
friends. They will need to decide such things as the topic around
which the dialogue revolves, who the friends are, and the type of
friendship the characters have.

Teacher Reflection TR E

« Do students understand the peer conferencing process? Are stu-
dents able to have productive writing conferences?

* Would it be helpful if I modeled the process for the entire class?
(e.g., I could have another teacher come to class and conference
with me about a piece of my own writing. )

e Are students thoughtfully considering their partners’ suggestions
and using them to improve their written work?

» Do students understand the importance and purposes of pre-writ-
ing and post-writing? If not, is a mini-lesson necessary for the
whole class or individual students?
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EH 3
Sample Lesson 3 Reading BJi%

Instructional Practices R¥1ESiEDN
* Book Talks

* Silent Reading

* Reader Response

Assessment Suggestions &I

* Observe students as they read silently to identify the reading
strategies that they use effectively and those that require instruc-
tion.

Possible Mini-lesson Topics fIEIREH

¢ Discuss reading strategies for making meaning and understanding
unfamiliar words.

* Model and explain Reader Response, including types of responses
they might make and the procedure for using Response Journals.

Class Process RESH

¢ Pre-reading: Present brief Book Talks about five or six different
novels. Explain that students will form Literature Circles in
groups of 3-5, with each group studying a different title. Assist
students, as needed, in choosing novels appropriate to their read-
ing levels and interests; their choices will determine their Litera-
ture Circle groups. Ensure that the novels are diverse in nature
and that they address various aspects of friendship. (20-30 min. )

* Sustained Silent Reading: Allow students to read their novels
silently. The teacher also should be reading a novel about Friend-
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ship and model silent reading at times when the students are read-
ing. The teacher’s novel can be different from those selected by
the students and need not necessarily be a young adult novel. (20-
30 min. )

¢ Post-reading: Direct students to record the titles of their novels in
their Reader Response Journals along with a brief personal re-
sponse to their reading. Suggest to students that they may re-
spond by considering such questions as the following: How do you
like this novel so far? Can you make any prediction about possi-
ble future events? Who does the main character appear to be and
what is he or she like? Do you like the main character? Why or
why not? (5-10 min. )

» Explain to students that details about their Literature Circles will
be provided at the next class meeting.

Teacher Reflection HIfiKE

» Were the Book Talks effective and interesting? What would I do
differently next time?

» Have students chosen novels appropriate to their reading levels?
Are they interested in their chosen novels? If not, how can I assist
them?

e Did I model silent reading effectively? What impact did my model-
ing have on students? Do we need to discuss what it means to read
silently for extended periods of time?

* Were all instructions about the organization and expectations of
Literature Circles clear? What details will T need to review with

individual, specific groups, or the entire class?
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EH 4
Sample Lesson 4 Speaking and Listening: Role Play Hfift: fifa
iR

Instructional Practices REEFES
* Silent Reading

* Brainstorming

* Role Play

Assessment suggestions i B i3

* Observe students during brainstorming to determine who does not
contribute, and observe the connections that students make be-
tween the various ideas.

e Use a brief checklist or rubric to determine students’ strengths

and needs during role play.

Possible Mini-lesson Topics #ZIREE

¢ Discuss elements of character and how authors develop character

through dialogue.

Class Process RESR

* Sustained Silent Reading: Allow students to read their Literature
Circle novels silently. (15 min. )

¢ Post-reading/Speaking and Listening: Role Play

* Have students meet in their Literature Circles to discuss the main
character of their novel (e.g., physical and mental characteris-
tics, strengths, needs, attitudes, relationships).

* Ask students to imagine that they are speaking on the telephone
with the main characters in their novels. Students may wish to
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imagine that they and their characters are good friends who have
not spoken for some months or years. Have them prepare for their
telephone conversations by brainstorming what they might say
(e.g. , questions they would ask, advice they would give, infor-
mation or ideas they would like to share).

(Instruct students to meet with a peer who has read the same nov-
el and knows the same character. In pairs, have students take
turns in front of the class role-playing their main characters, using

the brainstormed ideas to help them through their conversations.

Teacher Reflection P& ZE

* Do students understand the concept of role play or do they need
further instruction?

¢ Are all students willing participants? How can I help those who
find it a difficult process?

* Are students fulfilling their roles within their Literature Circle
groups? Do they need more instruction about their role expecta-
tions? Would it be helpful to them if I modeled the process?

¢ Are Literature Circles functioning appropriately and effectively? Is
there a need to instruct individuals or small groups about some as-

pect of response and discussion within their Literature Circles?

Additional Lesson Suggestions H ftbiR & E &Y

* Remind students to make telephone calls and complete their Tele-
phone Self-assessment Checklists.

* Remind students about their writing portfolios and Reader Re-
sponse Journals explaining such details as the following: What
should now be in their portfolios? How many pieces? Which gen-
res will be considered for final evaluation? How should Self-assess-
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ment Checklists be organized and where should they be kept?
How many entries should be in Response Journals? (15 min. )

Remind students of the unit-/term-end due date. Have students
prepare to submit Portfolios and Journals for unit-/term-end As-
sessment and Evaluation (e. g., polish pieces of writing, update

journals entries, organize portfolios). (45 min.)

Additional Assessment Suggestions HfthiFfEEIN -

Use a brief checklist to observe students’ discussion abilities.
Make anecdotal notes about students’ listening abilities.
Use the Writing Strategies Questionnaire to determine students’
strengths and needs regarding their writing abilities and their
knowledge of the writing process.
Use a brief checklist to collect data about students’ understanding
of sentences and paragraphs.
Use a brief checklist or anecdotal notes to collect data about
students’ conferencing strengths and needs.
Evaluate completed paragraphs according to previously stated cri-
teria.
Record anecdotal notes about students’ predicting abilities.
Observe students as they write and collect anecdotal information
about their strengths and needs (a rubric or checklist of criteria
may be useful).
Use a checklist to record data about students’ writing abilities dur-
ing informal conferences.
Have students complete self-assessments of their completed dia-
logues.
Develop a rubric to evaluate completed dialogues according to pre-
viously established criteria.
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Observe students as they read silently to identify the reading
strategies that they use effectively and those that require instruc-
tion.

Observe in their Literature Circles, using a checklist to identify
their group skills and needs.

Observe individual students for abilities to contribute meaningful,
relevant ideas during Literature Circles.

Read students’ Partner Dialogues to determine the depth of their
responses.

Observe students during brainstorming to determine who does and
who does not contribute, and observe the connections that stu-
dents make between the various ideas.

Use a brief checklist or rubric to determine students’ strengths
and needs during role play.

Observe individuals during Literature Circle discussion to assess
their abilities in their group roles.

Observe specific students who have been struggling with their Lit-
erature Circle roles to determine if further modeling or instruction
is required.

Observe and interview students during sustained silent reading to
determine reading strategy use and required instruction.

Provide students with self-assessment checklists to monitor their
own listening abilities and strategies.

Observe selected students and record their speaking or listening a-
bilities and strategies using checklists or anecdotal notes.

Observe students during peer conferencing to determine the effec-
tiveness of their interactions.

Have students complete a peer or self-evaluation of their bulletin
boards according to previously agreed upon criteria (e.g. , check-
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list or rubric).

e Assess and/or evaluate letters according to previously established
criteria.

* Use checklists to assess some component of language study (e.g. ,
sentences, verb tense, subject-verb agreement).

* Monitor individuals in their Literature Circle groups for specific
aspects of group interaction and roles.

* Have students use checklists to self-assess their telephone conver-
sations with the interviewees.

(Adapted from “English Language Arts” on Internet (Saskachewan

Education. Canada), NEXUS: Friendship)
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I FERER
( Assessment Glossary)

{535 (Assessment Techniques)

1

- A BTHEVES ARSERR R 4 2K TR B R LR ME S T

FEREAY R8BS B, ] DA A A 7 45 SR AU 1 IR T B8R 555
R, DT B0 B R B B R AE 5
Analytic Scoring: the assignment of separate scores in designated

categories on a scoring rubric

- AREHETES R A MUK i R RBUTATERRE LA |

Zix 8

Anchor(s): representative products or performances used to
characterize each point on a scoring rubric or scale

HECR aoRFEEEI SRR RN WIEEREIC, — B
HEWEILE T XK,

Anecdotal Records: informal written notes on student learning
product processes or behaviors/responses, usually jotted down

from direct observations

- SYRARE BB BUE A RBRTES], g B BIHMES D

EMFRELRICF, BERHITFEXEEHAREXRDINE
B o

Benchmarks: exemplars of levels of achievement. These could be
examples of written work, of design tasks, or recordings of oral
or musical works. Care needs to be taken to ensure that they are

used as examples and not as goals in themselves

R RART H XA SR R A B R E S 5E iRk A

BethBbi , $E0T BT 48 o 7 P (] REARC A [B1 2%, R iR A2 A 1Y)
PfgaE IR HERE ST
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10.

Constructed Response Item: a type of assessment technique in
which students read or review text materials and then respond to
open-ended questions that elicit comprehension and higher order
thinking

- WA HERR A SR — TR RE A UR B A 45 B0 B BT R B R 4R

Ho (BFEARPOLHIREBA G )

Criteria Charts: student generated characteristics of examplary
work related to a specific classroom task or activity (Student-
centered Classroom Assessment Rubrics)

CXEER . FAEACHEBREAGHE, REXBNE. BUGE

EIRER, RR¥AET , A 8.

Dialogue Journal: a type of writing in which students make en-
tries in a notebook on topics of their choice, to which the teacher
responds, modeling effective language but not overtly correcting
the student’s language

- BRIES REEEAE RSN, BB R E R RTS8

Holistic Scoring: the assignment of a single score, based on spe-

cific criteria, to a student’s performance

ARRE BB R AR EE AR X — O RS

BRI PR 24 S B R RE ST o

Information Gap: an oral language activity in which a student is
rated on his or her success in describing information that is kept
from a partner, such as a picture, map or object

R EEBHE, ADREE RIS : RE T EARL X A
SR ARSI B MU, R AT LI BY B 2% I R Eh 5
%o

Learning Log: a form of self-assessment in which students write
journal entries summarizing what they have learned or comment-
ing on the strategies they have used that were successful in aiding
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11.

12.

13.

14.

15.

16.

their learning

SEEEHEHRT B : B EHE N, B itEE —FRIC
BEHERR BIVE 9 SETE 3 25 BRI i 8R4

Limited Deletion Cloze: a form of cloze procedure in which stu-
dents are provided with a list of words that have been deleted as
options to fill in as blanks

TR : — AR O BUR BRI BT 22 MR AR I 15 3,
AR R B R

Project: an activity in which students prepare a product to show
what they know and can do — also called exhibitions and demon-
strations

Folte R IEAL A R IR B R, A4 [ e ROBE R PRAG 4
BRFI LA RV b o S HARE

Rubric: a measurement of scale used to evaluate a student’s per-
formance. Rubrics consist of a fixed scale and a list of character-
istics that describe criteria at each point for a particular outcome
FELZE ONECF RIS P A R RIB R AT R TE R R, R
W FR B RME

Scaffolding: providing contextual supports (such as visual dis-
plays, classified lists, or tables or graphs) for meaning during in-
struction or assessment

1555 . — PR e Inl S HE B T TR 3, B B SRR T o
Task: an activity usually requiring multiple responses to a chal-
lenging question or problem

TR, - RS A 4R A AR O TR BB T B B ]
B R

Test: a set of questions or situations designed to permit an infer-

ence about what a student knows or can do in area of interest
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VR 3B (Assessment Types)

1. LAUSRSR Bl i3S . —FiFAG T BUR SR PEAN 24 X B £ A0 iR
REBREANARBDE - EHRRANKLERE S, K
FFAE RN, A BE T REFR, — M LA 8H 5
B4R, AR 7 BIA BAR AR R SR, B— R EA U
Achievement-based Assessment: an approach toward assessing
the extent to which students have understood and applied the
knowledge or skills associated with a particular aspect of the cur-
riculum. A level of achievement (or grade) is assigned to the
student’s performance, often on a 4 or 5 point scale, ranging
from an excellent to a minimal level of an achievement, with
each level specifically defined

2. HME:XR— RGNS B BEER S ERGMEE X

MABRER ., BXREITEFMZAESES S04 BT
FRABME R, B —RHEA A K RSB R LH
ARHLH AT EFE,
Assessment; this is a systematic process, usually using a variety
of sources of information, of obtaining evidence of students’
achievement or competence. It has to support teaching and learn-
ing, to provide information about students, teachers and
schools, to act as a certificating device and as an accountability
procedure, and to drive curriculum and teaching

3. PGS Rk USRS, 0 BRI WUERE g B,
STEERMH, WARRY . IAMEFLFESMHITMAEAR, 1
B OiEMBERER, XEHEEAZMEHFEBRTETE.
Assessment Activities; tasks that can be used to assess achieve-
ment, including, for example, the collection and summarizing of
data, the communication of findings, the presentation of an ar-
gument, and the use of an intuitive approach to a problem. Such
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tasks include multiple assessment techniques, (including writ-
ten, oral, and demonstration formats) , which can be used in ad-
dition to more traditional tests and assignments

. BLSCTEAR  FASR TG 22 B SR I 7 2, {3 AT DU BLR
EHF A GRBEBRELEFEPESITIRAES
Authentic Assessment: procedures for evaluating student
achievement or performance using activities that represent class-
room goals, curricula, and instruction or real-life performance

. DARET R A VA - LB B UL B B o D ZE R A TFAS R
FPEAS o, A A BIRLE R BUKY, A RESUA N R H “fE
T
Competency-based Assessment: assessment based upon defined
criteria, in which a particular level of performance is set which
candidates must reach if they are to be judged as “competent”

o PR X R — AR 2 A AN 22 1] R T B A B T K
FEIL W2 A % X IRME R S22 A BUS B RHEHE R A Ao
Conferencing: assessment carried out in a conference between
student and teacher. It is particularly useful for diagnosing learn-
ing difficulties and monitoring students’ progress

- DR IE RV AR S N BRI B =R,
T A2 LA R 2 A i e L AR o
Criterion-referenced Assessment: students’ performance is mea-
sured against stated objectives rather than against the perfor-
mance of other students

. SEREAY X R — R R B U 5 B AR G VA, AR T
B S B I B PR B NS EE R ARE
AIVEAGEIAR , IR 5 ILEN B EM FIREEIC RS K E
7%,

Diagnostic Assessment: Closely linked to formative testing,
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10.

11.

12.

assessment designed to show students’ strengths and weaknesses
in components of learning or skills, usually using a specific as-
sessment technique (i.e. Diagnostic Survey for Six Year Old or

running records in reading)

- BT A SHE S IR E AR R EN S TH

155,

Differentiated Scoring: providing separate scores on a written
passage for language conventions and content knowledge
T B PEAG : —F e 7 78 IE AR I 2EAk 7 2R B ] Rk
PG I BTERIARE R R PFIDRRME, BUBERE
FoR R 5 AR R B B 22 I R E LR, LE
MV F5 AR BE2 A 2 ST FIAR . I RS R B
B
Formative Assessment: a range of formal and informal assess-
ment procedures (i.e. the monitoring of children’s writing de-
velopment, anecdotal records, and observations) undertaken by
teachers in the classroom as an integral part of the normal teach-
ing and learning process in order to modify, guide and enhance
learning and understanding. Closely linked to diagnostic testing
SE VI  [FIBXE S A AU PP . X ETEAETT LU T2
A e R MR A RS . BURBEXIEF xRN
BAENL MY o
Integrated Assessment: assessment of language and content at
the same time (i.e. assessment of an oral report on a science
project)
B R VTAR < o 27 A FE R A8 IR SR A 55 R 36 v ) R B4
IR, Fi2E S B, AR B X 1 R Bt ShE
BRI
Internal Assessment: the process of making a judgment (or
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13.

14.

15.

16.

17.

18.

series of judgments) about a student’s performance on specific
school-based tasks or tests which are integrated into the learning
program, as opposed to assessment on the basis of performance in
an external examination

DARR SEHERL AR 4% B TEAR ARIEE A A BSR4 AH G B
By BRSO %oF U AT B PEA

Norm-referenced Assessment: an assessment result which can be
interpreted in terms of an individual student’s achievement in re-
lation to that of some known group

EIFEPEAE . FRIBER2ERT R — AT ERRF ISR
AT, IR Y FEPEAT

Peer Assessment: assessment of a student’s work, products, or
learning processes, by classmates. Also called peer evaluation

1T RFIVEA, . X RPAL T 45 TR 24 B A BT 2 AR e U
S6{T 45 SAR ML AT A T R AR R 5 R VHITETRE

Performance Assessment; assessment tasks that require students
to construct a response, create a product, or demonstrate appli-
cations of knowledge

DA R LR A R4S - ZE2E R P AT TR TE 3h, 48 2
Y T B A AL

School-based Assessment: assessment activities (diagnostic, for-
mative, or summative) and evaluation activities which are carried
out within a school

HRIFAG . A ACHELAEISBRHEITHERERE
Self-assessment: appraisal by a student of his/her own work or
learning processes

PAKAN R 2 A PEAG - DATE 4R UL BH AT R R B HE KR Y
A £045 : DURGE N L5l A TF AL I LSRR R BB I PRAL .
Standard-based Assessment: assessment which is related to
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clearly defined performance standards. This term includes
achievement-based assessment, and domain-referenced assess-
ment

19. ALVl . TR HRERFEAR, 6 5 T TIRB #EAT VAL
RUGFERBEEEZ /D, N R R G LA EER
ROLAMBGRE
Summative Assessment: takes place at the end of a term, grade
level or a course of study, and is used to provide information
about how much students have learned (i.e. a status report on
mastery or degree of proficiency, according to identified learning
outcomes )

2 4 2 5] B4 (Portfolios)

1. PR EIC FAEEL A R, BRI SE R H &R &
(2
Coliection Portfolio: a collection of all student work that shows
how a student deals with daily classroom assignments

2. BoLBERE 302 A MBI A O P A B BT A I MR 2 3
JE AR F IR TER,
Core Entries: required entries of student work or teacher obser-
vations entered in a portfolio

3. FEROTEH B MR A B BB A IR D,
YER#3E. '
Optional Entries: non-required student work entered into a port-
folio that complements the required entries

4. IR AN NS EENEIT, 7 R OB A4 5 JE A
BREKFURFAE¥ISEMEBEIINRREIR, W 4E
W SERATE RE EXRRUBRER, BRATLUERFER.
AHENER B S sSs s %
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Portfolio: a collection of a variety of types of assignments,
projects, reports, writings, and test results which are personal
to a student. The material can be written, computer-generated,
photographic, audio or video format, and can illustrate develop-

ment in attitudes and understanding as well as in knowledge and

skills

EIRR R TR A BN Z B R, BT A

LA BRI IR P& IR B HE s BAR.

Portfolio Conference: a meeting between a student and teacher to
discuss student progress and set goals related to the work collect-
ed in a portfolio

FEIRRIEAL U AR HETE A T R R P I A2 A A

b BTSRRI B REE , UIMERRFEE NG BE#E
Portfolio Assessment: a selective collection with specific criteria
of student work, teacher observations, and self-assessment that

is used to show progress over time.

CEIMRER L A CRERFEFEIRBPROESE, A

KBERFEENBES

Showcase Portfolio: a collection of students’ best work, often se-
lected by the student, that highlights what the student is able to
do

B BEKITEfERIE (Specific Assessment Terms for
Language Teaching)

1.

2.

TIEEE AT R XENTRPEAE X818, RIEE
A R TR RRE ST

Cloze Procedure: an assessment of reading comprehension that
asks students to infer the missing words in a reading passage
B A e s AR EE ST B, B B LEHE A
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BRI GMER , WARFEVLHEBR B 2, A A1 SR Z R A R
BHXR,

Fixed-ratio Cloze: A type of cloze procedure in which every
fifth, seventh, or ninth word is deleted. Sometimes called a ran-
dom deletion cloze, because the words have no systematic rela-
tionship to each other

- BH AP R RES, 20 BOC /DR AR RE BE BEEM
H EHRE

Genre: a category or type of writing, such as essays, stories, re-
search papers, letters, journal entries, and newspaper reports

- B/ AR — A MBS — R B, BT R LA
H G B R NS

Literature Discussion Groups: heterogeneous, small-group, stu-
dent-directed, and teacher-guided discussions of a story or book

C EBREIL: FEHNC R DEBEYREN ANRZ L,
WRRFBEEIC

Literature Response Log: a record of books or stories read that
includes a student’s personal response or interpretation. Also
called a “reading response log”

- BRARSTHT E A BB AT AR AR T BE | 9 132 B 7 R I 3 2 AR
AT i B R VA

Miscue Analysis: a type of reading assessment that provides in-
formation on decoding skills, reading strategies and comprehen-
sion while students read aloud

. BHEICF GE R A C RN X ERMNHRNERIICRT
i g

Reading Log: a chart with entries indicating the type and quan-
tity of reading an individual student has completed

. BRI B BB 35 R A S T AT /D4 B B 3
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10.

11.

12.

13

e B Y BT
Reciprocal Teaching: a small-group reading activity designed to
increase reading comprehension through direct application of

reading strategies and peer teaching

. RS R  BUFA A A CRGEB IR , T IE B E,

— B2 BT EERMBEE =B B

Process Writing: a form of writing instruction that involves stu-
dents in the construction of narratives on topics in which they
have a personal interest. The process typically includes a pre-
writing stage, a writing stage and a post-writing stage
HABEITA RS ESCEPR AN SR, I FER RS
RiE B GHRIT

Primary Trait Scoring: a type of scoring used to assess writing
that focuses on a particular trait or feature emphasized in instruc-
tion, such as idea development or language structure

#H B HRIBR SRS NS B, R e R B B,
0 3 — P 2 BRI B A R P R A B0 , G < BRI B R — M
FnFHHA R AL , AR B BR SE TR 3= .

Purposive Deletion Cloze: a type of cloze test in which specific
categories of words are deleted, such as content words or words
that have special characteristics (like plurals or past tense end-
ings). Also referred to as rational deletion cloze

HEE R BUTICRFEERFE PP REY, . B2 A%,
WA B® MBMERRE, B—F KRS

Running Record: a form of miscue analysis in which teachers
record in detail what students do as they read aloud, such as rep-
etitions, omissions, insertions, substitutions, hesitations and

self-corrections

- BRI b, AT R — R XE , REH
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HOREERXENHOREREZEHRT,
Text Retelling: a procedure for assessment of comprehension in
which students listen to or read a story or text and then retell the
main ideas or selected details in their own words

14. FRR B2 (Think-aloud) « 24 K 1R 12 B8 L FIAR DR 5 B
B BEL R,
Think-aloud: students describe aloud the thinking processes they
are using in reading or in problem solving

15. T 3R A TE R el /e , B 51 KE T,8)5
KNG KR, LS R,
T-list: an activity for reading or listening comprehension in
which students mark a large “T” on a page and write main ideas
to the left of the vertical bar and corresponding details to the
right

L HA 4Tt AR & (Current Assessment Terminology)
1. 0 HER: R FAELEE RBETREFHE PR
BR, A RTEE P FE R,
Achievement Objective: broad statements of what students are
expected to learn, showing progression and continuity in learning
for the years of compulsory education and beyond
2. P03 — AR P FEEFENBRMA L ERB, AT
THEFHER:
Bias: bias is a prejudice or lack of fairness towards groups or in-
dividuals. It can occur in a variety of forms, for example:
1) TR I AR S R AR — AR
Gender Bias, where an assessment topic or format favors one
gender
2) R AR S FIE A R — REA Al E— Rk
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Ethnic Bias, where a topic or format favors or discriminates
against an ethnic group

3) MARRE : IS FIE N X R — D AR OER , &
BE-RFEEHNERDR, WHS BN XLE, B
Xt ENABF R FOABRZ R E BB HERAR,
PG R T RN ARF,
Individual Bias, where a topic or format favors individuals
who have a special interest in or background knowledge of a
topic which carries heavy weight in the assessment, or where

an individual lacks such interest or knowledge

- GERAN: VA T RE R EBUE A FE I R B
HETRRKEBRE,

Consequential Validity: the extent to which assessments are used
to improve classroom instruction, support student learning, and
respond to student needs

BRI BEE RN AR RER, 0 o BRI RS,
Content Area: subject matter course or curriculum, such as
mathematics, science, history, etc.

. ERHRE RAE R — RN R M A B ARG .
Content Standards: the declarative and procedural knowledge
specific to a given content domain

- BRI B R B A R SR R AR B
Criteria: guidelines, rules or principles by which student re-
sponses, products, or performances are judged

ARG . SRR BESR, AR ar s A FT A
AR PR AR IS AR SS
Critical Thinking: using higher-order mental processes, such as

analyzing arguments carefully, seeing alternative points of view,
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10.

11.

12.

13.

evaluating alternatives, and reaching sound conclusions

. R SR AR SCRURE - PG FIERAR Z R B KR

Curriculum Validity: the level of correspondence between assess-

ments and the curriculum presented to students

- BRYERR DB B AR S A PR R R IR AR

K SR I FR

Declarative Knowledge: the type of knowledge that indicates

what a student knows, as illustrated by memory facts, names,

dates, or knowledge about procedures

PR T SC L, AT PRAE B (O T RS HIAE B) R B TE

SR R TR R B R ST, X A E R SO R

VR T 2R E B IRE.

Evaluation; in its broadest sense, evaluation refers to the process

of interpreting assessment data ( information on students’

achievement), in order to review teaching and learning programs

within a classroom or a school, and arrive at a judgment about

their value, worth, or effectiveness. Evaluations are usually

based on multiple sources of information

WEAE T — A SRS UR B A 2 94T RV T B /SR S BT

BIRAURERE ZHFN NS

Generalizability: the extent to which the performances sampled

by a set of assessment items and/or tasks are representative of

the broader domain of being assessed

BER BB AR AR ST, 10 BT . A

fETR I, X S0 B R BB RERIZE o

Higher-order Thinking Skills: relatively complex cognitive oper-

ations—such as concept formation, analysis, and problem-

solving that commonly employ one or more skills

S3H0E] G945 BE - VEAY 3 Z TR [R]— 4 3 A AT VR B BT 45 20 3K
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14.

15.

16.

17.

18.

HIE 43 L ER AR R REL

Inter-rater Reliability: the level of agreement attained between
independent raters of student performance. Often expressed as
percentage of agreement or as the correlation between the scores
of two raters on the same groups of students

BRI B OLRAESMEMR, URFEEBE
BRRES, 1R VP AR ARBIEE ST o

Language Function: The purposes that language serves in oral or
written communication, and what an individual is able to do in
using language (i.e. , describing, evaluating, and persuading)
230 SR W AR TR 2 S FTR R FRE S R B EERAT .
Learning Strategies: thoughts or behaviors students use that as-
sist comprehension, learning of new material, or language pro-
duction

TCAE 7B B B PRI R ) B R IPR E R
BAR,

Metacognition: self-appraisal and self-regulation processes used
in learning, thinking, reasoning, and problem-solving

P MR R A AR AR PG BA T i, TR BiR—
B, AR — BRI 5 AR, BOKAE L, PAS A Z 8] 5]
RAitig o

Moderation: a process which ensures that assessments made by
different people in different places and/or times are comparable.
The process begins with agreed objectives and can include com-
mon assessment tasks, common scoring schemes, shared mark-
ing or grading, and discussion between people carrying out the
assessments

TG - AWM 2 A R IR RS L2 B & .
Monitoring: The process of continually evaluating students’ per-
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19.

20.

21.

22.

23.

24.

25.

formance or checking that the aims of particular instructional ac-
tivities have been achieved.

UL BT RBEFEEE P EENE S FEkEE,
Opportunity to Learn: the extent to which students have been
provided the information and skills represented in assessments
T RRBRHE  EEBFER NP HE AR E S P TT
RIAHIPRAE

Performance Standard: the level of performance required on spe-
cific activities represented in content standards

B IR HE RARARAE , X T2 A R AR B AR LSR8 B
iR, — B RE AL B,

Profile: a concise description, sometimes in graphic form, of the
achievement objectives or levels of achievement attained by a stu-
dent, developed on the basis of particular criteria

LR IR ER R RSE BN F R BRSO s B R AR
exo

Records; the cards, computer files, or other media which con-
tain data on students and student achievement

B . E—HHEF 2 57 B MR,
Reliability: the extent to which an assessment task is consistent
in measuring what it sets out to measure

B RARGH e P ARG , B . B RARASULE
Ho

Schemata: the structural organization in which knowledge is
stored in memory, including background knowledge and cultural
meanings

KYBHE : LB GRS R IUVKERBRERE

Standard: an established level of achievement, quality of perfor-
mance, or degree of proficiency
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26. PRUEAL  FLVEAL KA B R L AT 4 SR, DR R TG 1Y
gt —Bdk,
Standardization: a set of consistent procedures for constructing,
administering, and scoring an assessment that ensures all stu-
dents are assessed under uniform conditions

27. B AL FIEAS BAR— B R BE , BIVRAS TR 88 55 1F
i TBEIFM AR
Validity: the extent to which an assessment instrument actually
does measure what it sets out to measure
(Refer to: Assessment Practices & Procedures, The Interna-
tional School of Beijing, A Publication of the Office of Curricu-
lum and Instruction. )
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